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STUDENT PROFILES AND FACTORS AFFECTING
STUDENT ATTRITION AND PERSISTENCE AT THE
UNIVERSITY OF GUAM
Lorraine Constance Yamashita, Ed.D.
Western Michigan University, 1977
The purposes of this study were to delineate several dimensions of
the attrition problem at the University of Guam, to identify factors which
were potentially contributory to the attrition problem and to provide
information which could be used as a basis for institutional direction and
planning.
Two subproblems were addressed in the study.

The first subproblem

was to develop a student profile, both academic and demographic, of those
who withdrew and those who persisted.

The second subproblem was to obtain

and evaluate student views on attrition.
Two hypotheses were posited.

The first hypothesis was that students

who left the University and those who persisted had different academic
and demographic profiles.

The second hypothesis was that attritors and

persisters held different views and reasons for attriting and persisting
in college.
Data were obtained by use of the interview method.

Included in the

research population were all new, non-transfer freshmen at the University
of Guam during the years 1971 through 1975.

A seven percent stratified

random sample was drawn for interview.
The following conclusions were drawn:

(1) The attritors and per

sistons were quite different from one another in their profiles and in
their perceptions regarding college.

Persisting students had better grades

from high schools and during college, and had smaller families and less
number of family members in college.

They were more stable in their
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marital status and were generally the recipients of some financial aid.
Their parents had more college education.

(2) The attritors cited in

stitutional flaws as foremost reasons for leaving the University.

Such

reasons included inadequate student services, inadequate curriculum, too
much freedom, and degree of contact with faculty.
reported were economic in nature.

The second major reasons

These reasons related to finding jobs

to pay for college expenses, meeting college cost, and finding jobs to
help meet personal expenses.

(3) Persistons reported as most important

to persistence such factors as perception of self, personal commitment,
and character of the institution.
Recommendations for increasing persistence at the University of Guam
include continuous monitoring and investigation of attrition, improvements
in student personnel services, first semester orientation programs, ex
amination of the freshman curriculum and increased student-facuity contact.
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CHAPTER I

THE PROBLEM AND ITS SETTING

The Statement of the Problem
This study proposed to delineate several dimensions of the
attrition problem at the University of Guam, to identify factors
which were potentially contributory to the attrition problem, and to
provide information which could be used as a basis for institutional
direction and planning.

The Subproblems
The first subproblem. The first subproblem was to develop a
student profile, both academic and demographic, of those who withdrew
and those who persisted.
The second subproblem. The second subproblem was to obtain
and evaluate student views on attrition.

The Hypotheses
The first hypothesis. The first hypothesis was that students
who left the University and those who persisted had different
academic and demographic profiles.
The second hypothesis. The second hypothesis was that attritors
and persisters held different views and reasons for attriting and
persisting in college.
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The Delimitations
This study did not include part-time students.
This study was limited to the period September 1971 through
May 1975.
This study was limited to new, non-transfer students.

It did

not evaluate students who transferred to another institution of
higher learning.
Consistently, the enrollment at the University over the years
has been approximately 50 percent local residents and 50 percent
transients.

The latter has been primarily federal or military

dependents who never intended to complete their collegiate education
at the University of Guam.
mainland United States

Local residents who transferred to

institutions were primarily those who were

pursuing majors not offered at the University of Guam.

The Definitions of Terms
Dropout was defined as a student who left the University with
no intention of returning to the University of Guam or to another
institution.
Stopout was defined as a student who temporarily suspended his
studies but fully intended to return.
Transfer referred to a student who attended the University of
Guam as a new, non-transfer freshman and continued his studies at
another university or college.
Military referred to students in the active military or federal
services.
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New, non-transfer referred to a student who has never attended
another institution and enrolled as a freshman at the University of

Assumptions
The first assumption. The first assumption was that dropouts
could be contacted and would cooperate in the conduct of this study.
The second assumption. The second assumption was that national
statistics were satisfactory bases for comparative purposes of this
study.
The third assumption. The third assumption was that the new,
non-transfer freshmen who enrolled in the University during the
period of September 1971 through May 1975 were representatives of
the University student population.

The Importance of the Study
In a report (Auten, 1975] from the University of Guam Planning
and Evaluation Office, it was suggested that over 90 percent of all
entering freshmen would not complete their studies at the University
of Guam.

The Academic Affairs Vice President suggested in a similar

report (Lindeman, 1975) to the President that well over 75 percent of
these freshmen could read and write only at or below the eighth grade
level.

Yet, a study (Carter, 1972) conducted by the University

Registrar reported a negative correlation between English placement
and high school grades of the 1971 University graduates and their
academic performances at the University.

The problems of attrition

at the University of Guam, therefore, continued to be shrouded in
mystery; and the need to understand these problems more fully and
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clearly became imperative particularly because of the financial crisis
facing the institution.

This crisis was amply demonstrated by a 39

percent reduction (Public Law 13-149, 1975] in financial support to
the University.
More important, however, was the need to identify causes and
to find solutions or remedies to situations which were creating an
extremely sensitive institutional dilemma.

Lately, for example, many

questions were raised about the open admission policy and curricular
relevancy of the University in light of what seemed to some citizens
as a wasteful endeavor.

Last October, the Governor of Guam publicly

announced his intention to create a separate post-secondary
institution for vocational, technical and career education programs
by a transfer of University budget to his new college.

A Governor's

Commission to recommend how best to effect this new institution has
been created.
The present study, therefore, was designed to provide some
needed information to permit a more cogent deliberation of the
questions regarding the future status of the University of Guam and
to provide a firmer basis for institutional direction and planning.
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REVIEW OF RELATED LITERATURE

The problems of attrition were suggested by a fairly consistent
dropout rate of 50 percent or more for most four-year colleges and
universities.

This institutional nemesis has been recognized for

many years (McNeeley, 1937; Iffert, 1958; Summerskill, 1962; Astin,
1972).

Research has not been too clear on the reason for attrition.

Summerskill (1962) suggested that only a third of college dropouts
was due to academic difficulty.

He maintained that attrition

problems that predominated the colleges involved the students' failure
to meet the psychological, sociological, or economic demands rather
than the strictly academic demands of the college environment.
Ikenberry (1961) found intellectual factors to be powerful
discriminators while other investigators have proposed socioeconomic
status (Barger § Hall, 1965; Folger, Astin 8 Bayer, 1970; Jaffe S
Adams, 1970; Jencks, 1968); institutional characteristics (Astin,
1964); and personality (Knoell, 1966) as important causes of
attrition.

Such personality instruments as the Omnibus Personality

Inventory (Hannah, 1971; Rossmann ^ Kirk, 1970); the Minnesota
Multiphasic Personality Inventory (Barger & Hall, 1965; Peterson,
1967) and the California Psychological Inventory (Hill, 1966;
Peterson, 1967) have been used to determine the extent to which
personality factors have contributed to college attrition.
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The more noticeable individual characteristics which appeared
to be related to dropout in the studies cited pertain to the
characteristics of the family, the characteristics of the individual
himself, the individual's educational experiences prior to entering
college, and the individual's expectations concerning future educa
tional attainments.

Astin (1964), Lsmbesis [1965), Panes S Astin

(1968), Wegner (1967) and Wolford (1964) showed that children from
lower status families exhibited higher rates of dropout than did
children of higher status families even when intelligence had been
taken into account (Sewell ^ Shah, 1967) .
It appeared that college persisters were more likely to come
from families whose parents were better educated (Spady, 1971; Jaffe
S Adams, 1970; Chase, 1970), more urbane (Gurin, Newcomb S Cope, 1968;
Iffert, 1958), and more affluent (Eckland, 1964; Iffert, 1958).

Astin

(1972), however, suggested that family income alone was increasingly
less a determinant of college persistence.

Other factorsrelating

to the family have also been found to be important.

Congdon (1964),

Trent S Ruyle (1965), Weigand (1957) and Merrill (1964) showed that
college persisters tended to come from families whose parents enjoyed
more open, democratic, supportive, and less conflicting relationships
with their children.
The interest shown by parents and expectations parents had for
their children have also been demonstrated to be strong determinants
of college persistence.

College persisters seemed not only to get

more parental advice, praise, and expressed interest in the college
experience (Trent S Ruyle, 1965) but they also had parents who desire
greater expectations for their children's further education (Hackman
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§ Dysinger, 1970).

In this respect, it appeared that parental

levels of expectations might have as much influence upon the child's
persistence in college as the child's own expectations for himself
(Hackman S Dysinger, 1970).
IVhile the family was important in determining the child's
educational performance, it seemed that at the college level the
child's own ability was even more important (Sewell § Shah, 1967;
Wegner § Sewell, 1970; Wegner, 1967).

Sewell § Shah (1967), for

example, found that measured ability was nearly twice as important
in accounting for dropout as was the social status of the family.
Ability, however, was but one of several characteristics found to be
associated with college persistence.

Significant personality and

attitudinal differences have been noted between college persisters
and attritors (Pervin, Reik, § Dalrymple, 1966).

Vaughan (1968)

suggested that dropouts tended to be more impulsive than persisters,
lacking in any deep emotional commitment to education and unable to
profit as much from their past experiences.

Weiner S Potepan (1970)

suggested that personality characteristics of dropouts were such as
to make more difficult the level of achievement required in the
college setting.
Sex of the individual also appeared to be related to college
persistence with a higher proportion of men finishing college degree
programs than women (Astin, 1972; Cope, 1971 ; Spady, 1970).

Of those

who dropped out, however, a greater proportion of women tended to be
voluntary withdrawals than dismissals (Lembesis, 1965; Robinson, 1967;
Spady, 1971).
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The characteristics of the high school seemed important because
they directly and indirectly affected the individual's aspirations,
expectations, and motivations for college education (Nelson, 1972).
The ability of the students and the social status composition of the
school affected not only the individual's perception of his own
ability but also his expectations for future college education (Davis,
1966; Nelson, 1972; St. John, 1971).
As suggested by a number of researchers, once the individual's
ability was taken into account, it was his commitment to the goal of
college completion that was most influential in determining college
persistence.

Astin (1964), Buck1in § Buck1in (1970), Coker (1968),

Krebs (1971), and Medsker S Trent (1968) found that whether measured
in terms of educational plans, educational expectations, or career
expectations, the higher the goals, the more likely was the individual
to remain in college.

Sewell S Shah (1967) found that the level of

educational plans held by the individual was by far the strongest
independent influence upon college completion.

Spaeth (1970)

demonstrated that the individual's expectation for his future
occupational status was, after ability, the single most important
independent predictor of actual attainment.
Lindeman (1975) reported that of 1,089 entering freshmen at the
University of Guam with a California Reading Test score of 8.0 and
below, 851 (91.9 percent) have failed, withdrawn or have become
"inactive" students.

Eighty-three (8.89 percent) successfully

completed the Fundamentals of English program while 155 were still
enrolled in some level of the Fundamentals of English requirement.
Of the 83 students who have successfully completed the English
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sequence, only 11 (1.17 percent) have obtained Associate or Bachelor's
degrees.

Thirty-eight of these 83 students (4.06 percent) were still

actively enrolled at the University while the remaining 34 students
have failed, withdrawn or have become "inactive."
Carter (1972) noted that five percent of the entering freshmen
in Fall of 1969 graduated four years later.

She reported that this

was the first group of students to complete a bachelor's program in
four years at the University of Guam.

A most interesting finding by

Carter was a -.564 correlation between high school grade point
averages and university grade point averages.
San Agustin (1972) attempted to study the 1969-1972 dropouts.
She reported that of those responding, most (73 percent) were
freshmen, undeclared majors, and were employed as clerks or in
related type jobs.

San Agustin's methodology and report, unfortu

nately, did not permit much generalization beyond these findings.
Donohoe (1975) reported that most University of Guam dropouts were
first semester freshmen; most left for employment, personal or
"moving away" reasons; and the majority planned on continuing and
finishing college at a later time.
The Planning, Evaluation and Development Office (Auten, 1975)
attempted the first large-scale dropout study at the University of
Guam.

The records of 590 dropouts and 67 control students were

studied from Fall 1973 through Spring 1975.

Forty factors were

selected on which to gather data, and an inter-correlation matrix
was constructed to see what significant clusters would appear.
Unfortuantely, because of personnel and budgetary problems, the study
was never completed.

However, while interning in the Planning,
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Evaluation and Development Office, the writer was able to carry out
some analyses of the data available and some interesting results did
surface.

The major finding was the absence of significant correlation.

None of the forty factors correlated with dropping out of college.
Fewer controls (persisters) initially declared a major than did
dropouts.

Dropout students with just reading difficulty did not

necessarily fail to complete the English requirement sequence.
Dropouts did not appear to have moved during their time at the
University of Guam nor did they change their marital status.

In fact,

up to the point of dropping out, dropouts tended to be regular
semester-after-semester attenders.
A closer examination of the student records at the University of
Guam suggested the quantitative dimensions of the attrition problem.
As revealed in Table I, a large number of students from the classes
of 1971 through Spring 1975 left the University of Guam.

Beginning

with the Fall class of 1971, only 146 of 509 students were still at
the University eight semesters later on.

For the classes of Fall and

Spring 1972, only 46 of 256 and 197 of 669 were still enrolled by
Spring of 1975.
Shown in Table II in percentages were the withdrawal rates
during the years 1971 through 1975.

Succinctly, with the exception

of the Fall class of 1971, all entering freshmen classes lost 50
percent or more of their students by the end of the second semester.
By the end of the fourth semester, the loss ranged between a minimum
56 percent to a high 79 percent.
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UOG, ENTERING FRESHMAN CLASSES
COHORT NET PERSISTENCE SINCE 1971

ENTERING
SEMESTER

F'71

S'72

F'72

S'73

F'73

S'74

F'74

S'75

Fall 1971

509

478

322

284

221

190

154

146

256

114

82

64

54

48

46

669

482

332

271

207

197

201

96

65

48

43

371

266

230

275

121

89

552

383

Spring 1972
Fall 1972
Spring 1973
Fall 1973

570

Spring 1974
Fall 1974
Spring 1975

534

UOG, NEW, NON-TRANSFER FRESHMEN
CUMULATIVE NET ATTRITION IN PERCENTAGES

CLASS

Fall 1971
Spring 1972

SEMESTER
4th
5th

1st

2nd

3rd

6th

7th

8th

6

37

44

56

62

69

71

82

55

68

75

79

81

82

88

78

Fall 1972

28

50

59

69

71

Spring 1973

52

67

75

77

82

68

Fall 1973

35

53

59

Spring 1974

56

68

76

Fall 1974

31

53

Spring 1975

56
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The University of Guam reports cited have been the only ones
available on this very important problem of attrition.

While these

attempts have been commendable, there has never been any comprehensive
study which could be relied upon by the University for direction and
planning.

That the University of Guam appeared to be losing over 90

percent of its entering freshman students four years after matricu
lation and over 50 percent during the freshman year was already a very
serious problem.

To recognize the appearance of this institutional

dilemma in such magnitude and to do nothing intelligent about the
problem would be a greater problem!
This study, therefore, attempted to provide some answers to the
following questions:
1.

What reason(s) did University of Guam students have for

leaving college?
2.

What reason(s) did University of Guam students have for

persisting in college?
3.

How different, demographically and academically, were the

attritors from the persistera?
4.

How different were the reasons given by the students for

leaving or persisting in college?
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THE DATA AND THE TREATMENT OF THE DATA

The Data
The data of this study were of two kinds:

primary data and

secondary data.
The primary data. The responses to the interviews, including
the demographic responses, were one type of primary data.

The student

records maintained in the Registrar and Admissions Office were another
type of primary data.
The secondary data. The normative data contained in national
publications relating to attrition were one type of secondary data.
Another kind of secondary data were those found in textbooks,
unpublished dissertations and theses.

The Criteria for the Admissibility of Data
The responses to the interviews were used.

In addition, student

data which were recorded and maintained by the Registrar and
Admissions Office were used.
Statistical data which were published by nationally recognized
organizations such as the Department of Health, Education and Welfare
and the American Council on Education were used in this study.

The Research Population of Student Attritors and Persisters
The research population included new, non-transfer freshmen
during the years 1971 through 1975.

During this four-year period,

13
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there were 3,566 new freshmen enrolled in the University of Guam.
Excluding the transfer and transients (federal and military
dependents), the research subjects at the population level numbered
1,784.

The Sampling Design
In selecting the research subjects, the stratified random
sampling method was used.

EQUALIZATION LEVEL

N = 1,784
entering freshmen
entering freshmen
entering freshmen
entering freshmen
1
1
1
197319721974
1973
Strata 3
Strata 2

1971-1972
1972-1973
1973-1974
1974-1975

POPULATION LEVEL

1
19711972
Strata 1

Randomized
Sample from
Strata 1

Randomized
Sample from
Strata 2

Randomized
Sample from
Strata 3

383
435
423
543

19741975
Strata 4

Randomized
Sample from
Strata 4

RANDOMIZATION LEVEL
(7% from each)
N = 120
Total Randomized Sample Comprising All
The Individuals in the Samples Above
Data Extracted from the Randomized
Stratified Samples Indicated Above

At the equalization level, there were 192 persisters and 191
attritors from Strata 1; 240 persisters and 195 attritors from Strata
2; 319 persisters and 104 attritors from Strata 3; and 383 persisters
and 160 attritors from Strata 4.
produced the following mixture:

The randomization level, therefore,
13 attritors and 12 persisters from
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Strata 1; 13 attritors and 16 persisters from Strata 2; 7 attritors
and 22 persisters from Strata 3; and 11 attritors and 26 persisters
from Strata 4.

Selecting the Samples
The complete listing of names of attritors and persisters from
each strata was prepared.

A seven percent sample from each was drawn

by simply selecting every 15th student in the respective listings.

It

was expected that some 15th position students were not available for
interview.

Replacements were made by again choosing every 15th

student from the remaining names in the listings.

The Research Methodology
The study used the interview method.

The data-gathering

procedure by Backstrom and Hursh (1974) was used.

The method used

both fact questions for the demographic section and structured ones
for the students’ views section.

Mouly (1963) would classify this

method as descriptive survey and the data-gathering method as
statistical empiricism.

Specific Treatment of the Data for Each Subproblem
Subproblem one. The first subproblem was to develop a demo
graphic and academic profile of students who withdrew from the
University of Guam, as well as a profile for students who persisted.
The data needed. The solution for subproblem one required
the following information:
1.

Residence and place of birth of students

2.

Religious preference
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3. Marital status
4. Financial status (whether on scholarship, loan,
workstudy, etc.)
5. High school attended
6. Academic status at entry into the University ofGuam
7. Academic status at time of withdrawal
8.

Grade point average in high school

9.

Grade point average at time of withdrawal

10. Parent's income level
11. Parent's educational level
12. Number of children in the family
13. Number of family members attending the University of
Guam or have graduated from college
The location of the data. With the exception of the
religious, economic and certain family background data, all others
were maintained on files at the Office of Admission and Registration
of the University.

The data not contained in the files were

accessible from the students themselves.
The means of obtaining the data. Prior permission to
examine the student records was received from the University
Administration.

Appendix A was the letter granting this permission

and offering institutional assistance.

The researcher herself

examined the records, collated the data needed, and insured "confi
dentiality." Other necessary information for the solution ofthis
subproblem was elicited during the interview of the students.
The analyses and interpretation of the data. The data for
subproblem one were presented in tabular forms which readily allowed
for visual comparison between the responses of attritors and
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persisters.

To test the hypothesis of no significant difference

between the two group responses, the data were subjected to chi square
tests (Kerlinger, 1964).

A probability of .05 for making Type I error

was used.
Subproblem two. The second subproblem was obtaining student
views on attrition.

The hypothesis was that attritors and persisters

differed in their views and reasons for attriting and persisting.
The data needed. The data needed for the solution of
subproblem two were the responses to the interviews with both
attriting and persisting students.
The means of obtaining the data. The interview schedule,
shown in Appendix B, was carried out with 120 students who were
randomly sampled from a listing of attriting and persisting students.
Forty-four attritors and 76 persisters responded to the interview.
The interviewees were contacted by the university administration.
letter (Appendix C) was sent to each selected student.

A

This was

followed by either a telephone call or a personal visit by the inter
viewer to set up definite interview schedule.

In most cases, however,

the interviewer's first personal contact with the students resulted
in the actual conduct of the interview.

The overwhelming majority,

90 of 120, of students were enthusiastic participants.

As predicted,

15 of the 120 letters sent out by the university administration were
returned unanswered.

These included ten attritors and five persisters.

Several attempts were made to contact them but these proved futile.
Replacements were made by again choosing every 15th student from the
remaining names in the listings.
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Fifty of the 120 interviews were conducted at the homes of the
interviewees.

Seventy students preferred to have the interview at

the University and did come to the University for this purpose.
The analyses of the data. The interview questions were
designed to elicit a number of categorical student responses or views.
These included reasons for withdrawing from the University, some
impressions on the university, and such other matters as faculty,
support service personnel, and extracurricular activities.

These

data were presented in tabular forms which made visual comparison
of responses between attritors and persisters readily possible.
Having presented the response data in tabular forms,
they were then statistically treated to yield the means, standard
deviations, and rank of importance.

The Spearman's Rank Order

(Kerlinger, 1964) was calculated between responses of attritors and
persisters. _
The interpretation of the data. A probability of .05 for
Type I error was used to test the null hypothesis that rho equalled
zero.

A significantly positive correlation was interpreted to mean

that attritors and persisters placed the same relative importance on
reasons and views for attriting and remaining in college.
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CHAPTER IV

RESULTS AND DISCUSSIONS

Introduction
The records maintained by the Admissions and Registration Office
at the University of Guam indicated an average attrition rate of 86
percent after eight consecutive semesters.

This rate, however,

included transient and transfer students which comprised approximately
half of the percentage withdrawal from the University for whatever
reason.
The most critical phase of student attrition was the freshman
year, the average loss being slightly over 61 percent (Auten, 1975).
About 45 percent of the total loss occurred after only one semester.
The second most critical attendance phase was the sophomore year.

The

statistics shown in Tables 1 and 11 suggested that by the end of the
third consecutive semester, the total percentage loss increased to 69
percent ; and by the end of the fourth semester, it was 73 percent.
Having examined the quantitative dimension of attrition at the
University of Guam, the major purposes of this study were to define
the students' academic and demographic profiles and to identify and
relate those factors contributory to attrition.

Respondents and Non-respondents
Respondents included 120 students from the freshman classes of
1971 through 1975.

Those not responding were 15 in number and were

primarily from the classes of 1971 and 1972.
19
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The majority (78 percent) of responding students were employed
and married.

Many have undertaken additional academic work at the

University; and the majority worked for the government.

These students

were known in their community and they were actively involved in
community affairs.

It was not difficult to locate their whereabouts

on the island; and making contact with them was easily made.

These

respondents were quite vocal in their expression of concerns not just
about the University but for the territory of Guam as well.
welcomed the interview with enthusiasm.

They

There were 75 female and 45

male respondents.
Non-respondents, on the other hand, were difficult to locate and
not much information could be found about them from the community.
While 11 of the 15 were located and contacted for the interview, they
were unwilling to take the time and were persistent in their refusal.
Information from the village commissioners suggested that they were
somewhat nomadic, often changing residencies from one village to
another.

They generally kept to themselves; and it was even difficult

to find out the kind of work they were doing.

An examination of

records, both at the University and at the Labor Department of the
Government of Guam, revealed they were not working for the government;
and without exception, none has ever attempted additional academic
work since leaving the University.

There were twelve male and three

female non-respondents.

The Profiles
The purpose of this section was to flesh-out the skeletal sketch
of students who withdrew and who persisted through the presentation
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of academic and demographic information.
earlier in the "Introduction.”

This sketch was presented

Before proceeding with the present

task, however, a word about method would be in order.
The section examined all entering freshmen classes of 1971
through 1975.

A listing of students who withdrew and who persisted

was made with the assistance of the Admissions and Records Office at
the University.

The study population, therefore, was divided into a

listing of attritors and a listing of persisters.
students.

This numbered 1,784

The samples were drawn by arbitrarily selecting a starting

number and every 15th student on the listings, a procedure which
netted 120 research subjects.

The data were extracted from the

student records (Appendix E) and each research subject was interviewed
(Appendix B).

Residence
As indicated in Table III, 92 percent of the University students
were commuters while eight percent lived in the dormitory on campus.
Seventy-eight percent of attritors compared with 65 percent of
persisters lived at home while the same percentage for both categories
lived on campus.
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TABLE III
RESIDENCE OF NEW, NON-TRANSFER FRESHMEN
AT ENTRANCE AND WITHDRAWAL

RESIDENCE
1.

PERCENT AT ENTRANCE

PERCENT AT WITHDRAWAL

78

(34)

78

8

( 4)

8

( 4)

14

( 6)

14

( 6)

Attritors

At Home
Dormitory
Other (Friends, Relatives)
TOTAL
2.

100% (N=44)

(34)

100% (N=44)

Persisters

At Home

65

Dormitory
Other (Friends, Relatives)
TOTAL

(49)

65

(49)

8

( 6)

8

( 6)

27

(21)

27

(21)

100% (N=76)

100% (N=76)

The residential profiles of the students showed no significant
difference at entry and withdrawal time.

However, 13 percent more

attritors lived at home than did persisters while 13 percent more
persisters had other residential arrangement than did the percentage
of attritors.

Comparing the data (Table III) at entry and withdrawal

between persisters and attritors resulted in a chi square of 3.14
which, at two degrees of freedom, was insignificant at the .05 level.

Marital Status
In contrast, the marital status (Table IV) of persisters versus
attritors at the time of entry showed difference when a probability
of .05 of making Type I error was used.

With a chi square of 4.62,

at one degree of freedom, there were 19 percent more single attritors
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than single persisters; and at the time of entry into the University,
19 percent more persisters than attritors were married.

The status

change for both categories of students was also revealing.

A visual

examination of Table IV showed that persisting students were quite
stable in their marital status during college years.

Attriting

students, however, changed thier single status by some 22 percent
while persisting students changed only five percent.

At one degree of

freedom, these changes revealed a significant chi square of 5.35 at
the .05 level for attritors and an insignificant chi square of 2.8 at
.10 level for persisters.

Interestingly enough, the marital profile

for both persisters and attritors at the time of withdrawal from the
University of Guam showed no significant difference with a chi square
of .015, at one degree of freedom, even at a .95 probability for
making Type I error.
TABLE IV
MARITAL STATUS OF NEW, NON-TRANSFER FRESHMEN
AT ENTRANCE AND WITHDRAWAL

PERCENT AT ENTRANCE

STATUS
1.

PERCENT AT WITHDRAWAL

Attritors

Single

82

(36)

60

Ü#)

Married

18

(.8)

40

(18)

TOTAL
2.

100% (N=44)

100% (N=44)

Persisters

Single

63

(48)

58

(44)

Married

37

(28)

42

(32)

TOTAL

100% (N=76)

100% (N=76)
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Financial Status
There were 43 percent attritors and 20 percent persisters who
did not receive any form of financial assistance in College.

Thus,

80 percent persisters and 57 percent attritors received some type of
financial aid.

The majority of persisters (57 percent) received their

assistance from government scholarship while the single largest source
for attritors came from "other" category and not from the government.
Twice as many attriting students received their aid from work-study
programs as did persisters.

The percentage distribution and sources

of financial assistance were presented in Table V.
The difference in the distribution of whether or not financial
aid was received by the persisters and attritors produced a chi square
of 7.53 which, at one degree of freedom, was significant at the .01
level.

Sources of financial aid also showed differences with a chi

square of 17.59 at three degrees of freedom.

This 17.59 was

significant even when a probability of .001 of making Type I error
was used.
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TABLE V
FINANCIAL STATUS OF NEW, NON-TRANSFER FRESHMEN

•ATTRITORS PERCENT

STATUS
Financial Assistance?

PERSISTERS PERCENT

Yes

57(25)

80(61)

No

43(19)

20(15)

Scholarship (Private
and Government)

21

( 9)

58

(44)

7

( 3)

8

( 6)

Work-Study

29

(13)

14

(11)

Other (Savings, Parents)

43

(19)

20

(15)

Loans

TOTAL

100% (N=44)

100% (N=76)

Student's Place of Birth
Less than half (42 percent) of those students leaving the
University before completion of their studies were born on Guam; yet,
collectively, they constituted the largest group.

Stateside-born

students came in second largest with 25 percent, followed by the
Trust Territory-born with 19 percent and the Philippines and others
with an eight percent and six percent respectively.

The persisters,

on the other hand, showed a 52 percent Guam-born, followed by the
Trust Territory-born with an 18 percent completion record.

Stateside-

bom, Philippines and others respectively recorded a 13 percent, 10
percent and seven percent rate of persistence.

The data, however,

showed no significant difference between the theoretical and the
actual distribution of students by birth.

At four degrees of freedom,

a chi square of 2.92 was insignificant even at a probability of .70
of making Type 1 error.

See Table VI, Part 1.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

26

Religious Preference
The religious preference of students showed insignificant
difference.

As expected, the overwhelming majority of the University

of Guam students were Catholic (65 percent attritors and 70 percent
persisters) while 11 percent attriting and 10 percent persisting were
Protestant students.
preferences.

The remaining percentages indicated other

See Table VI, Part 2.

Parents' Educational Levels
Table VI, Part 3, showed the distribution of parental educational
levels.

As indicated, more parents of persisting students showed

higher academic achievements than those of attriting students.
While the overwhelming majority of parents in both categories
has had only an elementary and high school education, the parents of
persisters held a more substantial college experience than the parents
of non-persisters.

Twenty-nine percent of the mothers and 31 percent

of the fathers of persisting students had some college education or
had graduated from college.

In contrast, only three percent of the

mothers and 18 percent of the fathers of attriting students had some
college education or had graduated from college.
The distribution of educational levels yielded a chi square of
30.96 which, at nine degrees of freedom, was significant even at a
probability of .001 of making Type I error.

To meet the expected

frequency criterion, the cells for college and graduate school were
combined.
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Parental Income Level
The income of parents (Table VI, Part 4) of both persisters and
attritors showed no significant variation.

The major concentration

of income levels fell within the $5,000 to $15,000 category; however,
there was a noticeable percentage of low income families with less
than $5,000 per year.

The income distribution between persisters and

attritors gave a chi square of .89 which, at three degrees of freedom,
was insignificant even at .90 probability of making Type I error.

Number of Children in the Family
As indicated in Table VI, Part 5, 90 percent of attriting
student's parents had three or more children in the family in contrast
with 70 percent of their counterparts.

Fifty-nine percent of the

former and 57 percent of the latter had five or more children in the
family.

Cells one and two, as well as cells three and four, were

combined to yield a significant chi square of 16.08 at .01 level and
with three degrees of freedom.

Other Children or Family Members in College
Fifty-six percent of the attritor's families did not have other
family members in college in comparison with 41 percent of the
persisters.

Twenty-two percent of the attritors and 39 percent of

the persisters had two or more other family members in college.
Fourteen percent of the persisters and nine percent of the attritors
showed that they had three or more other family members in college.
These data gave a chi square of 4.90 which, at three degrees of
freedom, was insignificant at .05 level.

See Table VI, Part 6.

Cells

three and four and above were combined because of low frequencies.
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Academic Status
Table VI, Part 7, showed that most students admitted into the
University of Guam were accorded regular admission when matriculated.
Ninety-eight percent of those who withdrew was given this matricu
lation status while all persisters fell in this category.

The grade

point average of these students. Part 9, indicated that 21 percent of
those withdrawing was admitted with average grades of 1.9 and below,
while this was true with only seven percent of the persisters.

To

test the significance of this grading distribution, it was necessary
to combine the cells for grades 1.9 and below.

This eliminated the

potential problem of low frequencies in both Parts 9 and 10 of Table
VI.

The combinations yielded chi squares of 5.21 for Part 9 and 32.15

for Part 10.

Respectively, and with one degree of freedom, both values

were significant at probabilities of .05 and .001 of making Type I
error.
Parts 8 and 10 of the same Table VI demonstrated that while 37
percent of those who withdrew had difficulty with grades, only 20
percent was either on probation, suspension or dismissed for academic
reasons.

In short, then 63 percent of those who withdrew did so

because of reasons other than grade deficiency.

For the chi square

computation for the data in Part 8, it was necessary to increase the
frequencies by combining the cells for suspension, probation and
dismissal.

This resulted in a chi square of 16.80 which, at one

degree of freedom, was significant at probability of .001 for making
Type I error.
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High Schools
Neither the size of the graduating class nor the high school
where the students came from appeared to be significant factors
related to persisting or attriting.

As expected, the majority of

students in both categories (60 percent of attritors and 73 percent
of persisters) graduated from the Guam high schools.

The data gave

a chi square of 5.59 which, at six degrees of freedom, was insignif
icant at a probability of .30 of making Type I error.

OTHER BIOGRAPHICAL DATA OF NEW, NON-TRANSFER
FRESHMEN WHO WITHDREW AND PERSISTED

PERCENT OF TOTAL
ATTRITORS
PERSISTERS

ITEMS

1.

Student’s place of birth

Guam

42

(18)

52

Trust Territories

19

( 8)

18

(14)

Stateside

25

(11)

13

(10)

Philippines

8

( 4)

10

( 8)

Other

6

( 3)

7

( 5)

TOTAL
2.

100% (N=44)

(39)

100% (N=76)

Student's religious preference
(53)

Catholic

65

^W)

70

Protestant

11

( 5)

10

( 8)

Other

24

(11)

20

(15)

TOTAL

100% (N=44)

100% (N=76)
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TABLE VI (continued)

PERCENT OF TOTAL
ATTRITORS
PERSISTERS

ITEMS

Mother

Father

Mother

Elementary school

3.

66

39

26

36

High school

31

43

45

33

Some college

0

4

12

19

College

3

0

14

12

Graduate school

0

14

3

0

TOTAL

100%

100%

100%

4.

Parents' educational level

Father

100%

Parents' income level

$15,000 and above

14

( 6)

12

$10,000 to $15,000

29

(13)

38

(29)

$ 5,000 to $10,000

36

(16)

33

(25)

21

( 9)

17

(13)

Below $5,000
TOTAL
5.

100% (N=44)

( 9)

100% (N=76)

Number of children in the family

One

7

Two
Three

(10)

( 3)

13

3

( 1)

17

(13)

24

(11)

4

( 3)
( 7)

Four

7

( 3)

9

Five

24

(11)

9

( 7)

Six and above

35

(15)

48

(36)

TOTAL

100% (N=44)

100% (N=76)
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TABLE VI [continued)

PERCENT OF TOTAL
ATTRITORS
PERSISTERS

ITEMS

6.

Other children or family
members in college

Zero

56

[25)

41

One

22

(10)

20

(15)

Two

13

C 5)

25

(19)

0

( 0)

2

( 2)

9

( 4)

12

( 9)

Three
Four and above
TOTAL
7.

100% (N=76)

Academic status at time of
entry to University

Special
Regular
TOTAL
8.

100% (N=44)

(31)

2

( 1)

0

( 0)

98

(43)

100

(76)

100% (N=44)

100% (N=76)

Academic status at time of
withdrawal

Probation

15

( 7)

0

Suspension

3

[ 1)

0

( 0)

Dismissal for academic reasons

2

( 1)

0

( 0)

80

(35)

100

(76)

Other [Good Academic Standing)
TOTAL
9.

100% (N=44)

( 0)

100% (N=76)

Grade point average at time
of entry (from high school)

Below 1.9

21

( 9)

7

( 5)

2.0 and above

79

(35)

93

(71)

TOTAL

100% (N=44)

100% (N=76)
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TABLE VI [continued)

PERCENT OF TOTAL
ATTRITORS
PERSISTERS

ITEMS

10.

Grade point average at time
of withdrawal

Below 1.9

37

(16)

0

2.0 and above

63

(28)

100

TOTAL
11.

100% (N=44)

(76)

100% (N=76)

High schools

Kennedy

20

( 9)

25

(19)

Washington

27

(12)

27

(21)

Vocational-Technical

3

( 1)

3

( 2)

Private high schools

10

( 4)

18

(14)

Trust Territories

11

( 5)

12

( 9)

Stateside

19

( 9)

8

( 6)

Other (Foreign Nations)

10

( 4)

7

( 5)

TOTAL

100% (N=44)

100% (N=76)

With the dimension of attrition established and a profile of the
characteristics of both attriting and persisting students known, a
most difficult but important question was then asked.

Why did

students withdraw before completing their college education?

This

question was answered by means of prepared interview schedules and
questions.

Needless to say, there were dangers inherent in this type

of data gathering.

The information gathered reflected only the

student's perception; and as some studies (Summerskill, 1962) have
shown, students tended to respond in a manner which built their ego
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or they would attempt to give answers which they felt the institution
was seeking.

These potential limitations on the information given

should be given proper weight.

Student's Present Status About College (Attritors)

TABLE VII
STATEMENTS BY ATTRITORS WHICH BEST DESCRIBE
THEIR PRESENT STATUS ABOUT COLLEGE

STATUS .

PERCENTAGE

I do not plan to return to college

9

I plan to return to the University of Guam

49

I am undecided about my future college plans

27

I plan to enroll at another college

15

TOTAL

100% (N=44)

Almost half (49 percent) of those who withdrew planned on
returning to complete their studies at the University of Guam.
Twenty-seven percent was undecided about further college education
while nine percent felt that their college career had ended.

A

noticeable 15 percent planned on continuing at another institution.

Reasons for Withdrawing (See Appendix F)
Leading the reasons for withdrawal from the University of Guam
was the "inadequacies of student services such as counseling and
career planning."

While only 44 percent of those interviewed cited

this to be a very important reason, 79 percent indicated this reason
to have had some degree of influence in leaving the University of Guam.
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This withdrawal reason was followed by curricular insufficiencies
cited by 73 percent and challenge of course work cited by 72 percent
of those interviewed.

Twenty-seven percent viewed curricula dissat

isfaction and 38 percent found challenge of course work as having only
minimal importance.
Interestingly, these three factors for withdrawal were institu
tional in character.

The withdrawing students thought that their

greatest reasons for leaving were beyond their control and that the
institution principally was responsible.

Supporting this general

observation was the perception of these same attritors on consequen
tially related factors.

Because of the inadequacy of student services,

70 percent believed they could not find jobs to help out with college
expenses, 69 percent reported inability to decide on a career, 67
percent was disappointed

with little or no

contactwith faculty, 66

percent was disenchanted

by enforcement of

University rules and by

too much freedom at the University.
At the other end ofthe spectrum were factors judged by the
majority of attritors tohave had no importance or influence at all.
These included University employees relationship (78 percent],
religious activities (71 percent), relationships with the opposite
sex (70 percent), somebody’s influence (62 percent), college plan
from the beginning (58 percent), transportation to and from the
University (56 percent), campus social groups (58 percent), value of
a college education (53 percent), high school preparation (52 percent)
and home environment (52 percent).
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Institutional Factors (Attritors)

TABLE VIII
ATTRITORS» VIEWS ON THE UNIVERSITY, FACULTY, STUDENT
PERSONNEL SERVICES AND EXTRACURRICULAR ACTIVITIES

VIEWS

FREQUENCY IN PERCENTAGE
IMPORTANT*
NOT IMPORTANT
21

Inadequacy of student services

79

Curriculum insufficiency

73

27

Too little contact with faculty

67

33

University rules

66

34

Too much freedom at the University

66

34

Goals, values and interests at the
University didn't fit me

62

38

Extracurricular activities

52

48

Religious activities on campus

29

71

University employees relationship
with me

22

78

*Cumulative : Total percentages for "very important. important.
and minimally important."

Economic Considerations (Attritors)
Economic consideration ran second to institutional character as
a withdrawal reason.

Table IX gave the combined percentages of these

factors.
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ECONOMIC CONSIDERATIONS AFFECTING
WITHDRAWAL FROM COLLEGE

CONSIDERATIONS

FREQUENCY IN PERCENTAGE
IMPORTANT*
NOT IMPORTANT

Couldn't find a job to cover college
expenses

70

30

Couldn't meet college cost

59

41

Couldn't find a job to help meet
personal expenses

54

46

Transportation to and from the
University

44

56

*Cumulative: Total percentages for "very important, important,
and minimally important."

Table IX would be more meaningful when related to financial aid
and several demographic data discussed earlier.

Forty-three percent

of attritors did not receive any kind of financial assistance; 21
percent had income level of less than $5,000; 36 percent had income
level of between $5,000 to $10,000; and 29 percent fell within the
$10,000 to $15,000 bracket.

Aggravating this pauperous situation was

the number of children in the family.

Ninety percent of the families

of respondents had three or more children; 59 percent had four or
more; and 35 percent had six or more.

It was also found that 44

percent of the respondents had at least one other member of the
family in college.

Academically Related Reasons (Attritors)
The most frequently reported cause of attrition in this cate
gory was course work problem (72 percent) followed by the student’s
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inability to decide upon a career related to college study (69
percent).

These were followed in importance by grade point average

(62 percent), decision on a major (54 percent), difficulty with study
habits (51 percent), and high school preparation (48 percent).

Personal and Social Considerations (Attritors)
As indicated in Table X, students who withdrew from the University
of Guam cited their inability to find what they wanted at the
University (59 percent) as the foremost personal consideration for
leaving.

Marital status (55 percent) came next followed by a feeling

of discomfort (54 percent) at the institution.

Fifty-one percent gave

belonging to a campus group and lack of intention to complete college
at the University some degree of importance.

Home environment, value

of a college education, attitudes of campus social groups, original
plans for college, other influences, and disappointment with the
opposite sex were judged by the majority as unimportant consideration.
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ATTRITORS' PERSONAL AND SOCIAL CONSIDERATIONS
FOR WITHDRAWING FROM THE UNIVERSITY

FREQUENCY IN PERCENTAGE
IMPORTANT*
NOT IMPORTANT

CONSIDERATIONS

Couldn't find what I wanted at the
University

59

41

My marital status

55

45

I was uncomfortable at the University

54

46

Couldn't find a group to belong to

51

49

Never intended to complete college
at the University of Guam

51

49

Home environment prevented me from
studying

48

52

Couldn't see the value of a college
education

47

53

Fed up with attitudes of campus groups

42

58

Never intended to complete college

42

58

Somebody influenced me to go to the
University of Guam

38

62

Disappointment with the opposite sex

30

70

*Cumulative: Total percentages for "very important, important,
and minimally important."

Persisters' Reasons for Remaining in College
The overriding considerations for success in college were those
directly relating to the students' perceived capacity and ability to
plan and do things for themselves.

One-hundred percent of persisting

students gave some degree of importance to the following:

ability to

find what they wanted in the University, their plans from the very
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beginning to complete college, their ability to make a decision about
a major, goals and values of the University, their ability to decide
upon a career related to their college study, and their ability to
find jobs to help meet college expenses.
Next in importance were those factors relating to academic
considerations.

These included grade point averages, proper study

habits, sufficiency of curriculum, and the challenge of course work.
These were followed in overall importance by economics, institutional,
and social considerations in that order.

Economic Considerations (Persisters)
While only 57 percent of attritors received some form of
financial aid, 80 percent of persisters received such assistance.
Yet, the persister's ability to find a job to help meet personal
expenses was given the highest economic consideration.

In contrast,

the attritor's most formidable economic problem was finding a job to
meet college expenses.

It should be noted here again that there was

a significant variation in the number of children belonging to each
category of students.

There were 20 percent more attritors with three

or more children in the family than did the persisters.

The ability

to meet personal expenses was followed in order of importance by the
ability to meet college cost, a job to cover college expenses, and
transportation cost.
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ECONOMIC CONSIDERATIONS AFFECTING
PERSISTERS IN COLLEGE

CONSIDERATIONS

FREQUENCY IN PERCENTAGE
IMPORTANT*
NOT IMPORTANT

A job to cover college expenses

75

25

Ability to meet college costs

85

15

My ability to find a job to help me meet
personal expenses

100

0

Transportation to and from the University

73

27

*Cumulative: Total percentages for ''very important. important,
and minimally important.”

PERSISTERS' VIEWS ON THE UNIVERSITY, FACULTY, STUDENT
PERSONNEL SERVICES AND EXTRACURRICULAR ACTIVITIES

VIEWS

FREQUENCY IN PERCENTAGE
IMPORTANT*
NOT IMPORTANT

Adequacy of student services such as
counseling and career planning

85

The insufficiency of the University
curriculum to accommodate me

100

0

92

8

81

19

88

12

Degree of contact with faculty

15

Degree of restrictiveness of University

Freedom at the University
Goals, values and interests highlighted
at the University

100

0

Extracurricular activities

76

24

The number of religious activities on campus

27

73

University employees relationship with me

84

16

*Cumulative: Total percentages for "very important, important,
[ minimally important."
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Institutional Factors (Persisters)
The persisters accorded the sufficiency of University curriculum
and the goals, values and interests highlighted at the University the
highest rating [100 percent). This was in sharp contrast with the
attritors' rating of 73 percent insufficient curriculum and 62 percent
impertinent University goals and values.

Eighty-five percent of the

persisters seemed satisfied with student personnel services while
this factor was considered to be the weakest institutional service
and the prime reason for quitting college by the attritors.

Personal and Social Considerations (Persisters)
The persister's ability and good intentions were the strongest
reasons given for persisting in college.

All persisting students

cited this as having varying degrees of importance.

Strong intention

(97 percent) to complete their college education at the University of
Guam, understanding the value of a college education (96 percent),
home environment for studying (92 percent), and overall comfort at
the University (88 percent) followed in importance.
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PERSISTERS' PERSONAL AND SOCIAL CONSIDERATIONS
FOR REMAINING AT THE UNIVERSITY

CONSIDERATIONS

FREQUENCY IN PERCENTAGE
IMPORTANT*
NOT IMPORTANT

My ability to find what I want in the
University

100

0

69

31

Overall comfort at the University

88

12

Finding membership in a group

80

20

Degree of my intent to complete my
university education at the University
of Guam

97

3

Home environment for studying

92

8

My marital status

My understanding on the value of a
college education

96

4

Attitude of campus social groups

77

23

My plans from the beginning to complete
college

100

0

Somebody's influence upon me to come to
the University of Guam

69

31

Relationship with the opposite sex

67

33

*Cumulative: Total percentages for "very important. important.
and minimally important."

Comparative Overview of Responses
Table XIV presented a synoptic overview of responses by both the
attritors and persisters.

On the basis of item mean, the most

important predictors perceived by University of Guam students for
college success were, after ability, the student's plan and commitment.
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On the other hand, the dropouts viewed these factors with much lesser
importance and cited the institutional flaws andeconomics as
dominating reasons for leaving school.

Interestingly, a number of

considerations were judged to have had almost equal importance by both
categories of students.

These included deciding on a career related

to college study, finding a job to help out with personal expenses,
transportation to and from the University, belonging to a group,
somebody's influence to attend the University of Guam, and the number
of religious activities on campus.
The ranking of responses by attritors and persisters was shown
in Table XIV.

These data yielded a Spearman rho of 0.41 which was

significant at a probability of .05 of making Type I error.

Thus,

the null hypothesis was rejected.
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THE MEAN, STANDARD DEVIATION, AND RANKING OF THE
ITEM RESPONSE BY BOTH ATTRITORS AND PERSISTERS

CONSIDERATIONS

ATTRITORS
MEAN S.D. RANK

PERSISTERS
MEAN S.D. RANK

My ability to find what I want
in the University

2.31

.64

My plans from the beginning to
complete college

1.72

Decision concerning a major

1.97

Degree of my intent to complete
my university education at the
University of Guam

1.90

.41 18.5

3.58

.72

3.5

Grade point average

2.14

.47 10

3.52

.38

5

My understanding on the value
of a college education

1.91

.22 17

3.44

.65

6

Ability to decide upon a career
related to my college study

Z^2

.54

6

3.41

.80

7

Goals, values and interests
highlighted at the University

2.02

.02 13

3.30

.62

8

9

7.5

3.67

.88

1

.40 23

3.59

.82

2

.52 15

3.58

.82

3.5

Ability to develop proper study
1.98

.47 14

3.26

.50

The sufficiency of the University
curriculum to accommodate me

2.52

.67

3

3.20

.60 10

Challenge of course work

2.31

.45

7.5

3.14

.40 12

Home environment for studying

1.81

.18 21

3.14

.40 12

My ability to find a job to help
me meet personal expenses

2.08

.64 12

3.14

.63 12

My high school preparation for
college-level study

1.87

.43 20

3.03

.22 14

Degree of contact with faculty

2.34

.66

5

3.00

.60 15

Overall comfort at the University

1.77

.28 22

2.95

.16 16
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TABLE XIV (continued)

CONSIDERATIONS

ATTRITORS
MEAN S.D. RANK

PERSISTERS
MEAN S.D. RANK

9

2.70

.41 17

.25 18

Ability to meet college cost

2.17

.70

Adequacy of student services such
as counseling and career planning

2.91

.61

1

2.66

Freedom at the University

2.38

.70

4

2.60

.20 19

My marital status

1.92

.27 16

2.50

.74 20

A job to cover college expenses

2.61

.73

2

2.40

.64 21.5

University employees relationship
with me

1.52

.34 28

2.40

.34 21.5

Transportation to and from the
University

1.69

.46 24

2.38

.56 23

Degree of restrictiveness of
University rules

2.13

.03 11

2.32

.48 24

Finding membership in a group

1.67

.63 25

2.31

.31 25

Relationship with the opposite sex

1.38

.78 30

2.28

.45 26

Extracurricular activities

1.90

.17 18.5

2.24

.10 27

Somebody's influence upon me to
come to the University of Guam

1.53

.57 27

2.23

.39 28

Attitude of campus social group

1.65

.33 26

2.21

.47 29

The number of religious activities
on campus

1.42

.76 29

1.35

.72 30
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CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Sununary
Two hypotheses were tested.

The first hypothesis was that stu

dents who withdrew and students who persisted in college had significant
ly different academic and demographic profiles.

The data collected

rejected the null hypothesis and the original hypothesis was accepted.
The second hypothesis was that these two categories of students held
views and reasons for attriting or persisting which were significantly
different.

The data collected rejected the null hypothesis and the

original hypothesis must be rejected.
However, the reader is cautioned that, although there was a
statistically significant relationship between the responses of the
two groups, an examination of Table XIV reveals that there are neverthe-less some striking dissimilarities in item by item responses of
the two groups.

One would anticipate such dissimilarities when deal

ing with groups with significantly different academic and demographic
profiles.
A Comparison of Responses
Table XV summarized, in order of perceived importance, the re
sponses perceived by attritors and persisters as important factors
which influenced their withdrawal or persistence in college.

The

46
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Table compared the responses perceived by attritors as reasons for
leaving college with those perceived by persisters as reasons for
remaining in college.

TABLE XV
COMPARISON OF ATTRITORS* AND PERSISTERS*
PERCEPTIONS OF MOST IMPORTANT TO LEAST
IMPORTANT FACTORS OR CONSIDERATIONS

PERSISTERS

Inadequacy of student services
such as counseling and career
planning_____________________

My ability to find what I want in
the University

Couldn*t find a job to cover
college expenses____________

My plans from the beginning to
complete college______________

The insufficiency of the
University curriculum

Decision concerning a major

Too much freedom at the
University

Degree of my intent to complete
my university education at the
University of Guam_____________

Disappointment with degree of
contact with faculty_________

I was able to maintain my grade
point average__________________

Inability to decide upon a career
related to my college study______

My understanding of the value of
a college education_____________

My inability to find what I want
in the University_______________

Ability to decide upon a career
related to my college study____

I was not challenged by course

Goals, values and interests highlighted at the University_______

Inability to meet college cost

Ability to develop proper study
habits
_____________

Grade point average

The sufficiency of the University
curriculum to accommodate me____

Inconsistencies of University

Challenge of course work
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TABLE XV (continued)

ATTRITORS

PERSISTERS

My ability to find a job to help
me meet personal expenses

Home environment for studying

Goals, values and interests high
lighted at the University

My ability to find a job to help
me meet personal expenses

Inability to develop proper study
habits

My high school preparation for
college-level study

1 couldn't decide on a major

Degree of contact with faculty

My marital status

Overall comfort at the University

My understanding of the value of
a college dueation

Ability to meet college cost

1 never intended to complete my
university education at the
University of Guam

Adequacy of student services such
counseling and career planning

Extracurricular activities

Freedom at the University

My high school did not prepare
me for college-level study

My marital status

Inadequate home environment for
studying

A job to cover college expenses

Overall comfort at the University

University employees relationship
with me

1 never planned from the
beginning to complete college

Transportation to and from the
University

Transportation problem

Degree of restrictiveness of
University rules

Couldn't find a group to belong to

Finding membership in a group

1 was fed up with attitudes of
campus social groups

Relationship with the opposite

Somebody's influence upon me to
come to the University of Guam

Extracurricular activities
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TABLE XV (continued)

University employees were rude
Somebody's influence upon me to
__________________________________ come to the University of Guam
The number of religious
Attitude of campus social group
activities on campus_______________________________________________
Relationship with the opposite
The number of religious
sex_______________________________ activities on campus_____________

Comparative Findings With Other Studies
The present study found that 37 percent of the students who
withdrew from college had below the minimum grade point average
requirement of 2.0.

This finding supported the contention

(Summerskill, 1962) that only one-third of college dropouts was due
to academic difficulty,

Summerskill (1962) maintained that attrition

problems were principally caused by psychological, sociological, or
economic demands of college.
Ikenberry (1961) found intellectual factors to be powerful
discriminators.

Studies by Sewell S Shah (1967) and Wegner S Sewell

(1970) found that measured ability was twice as important in accounting
for dropout as were such factors as social status and family.

While

only one-third of the withdrawing students was found to be academ
ically deficient in the present study, 72 percent indicated difficulty
with course work and 62 percent claimed inability to maintain the
grade point average they thought they should have had.

Additionally,

79 percent of the withdrawing students perceived the inadequacies of
counseling and career planning as major factors for leaving.

In sharp
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contrast, persisting students claimed their ability to find what they
wanted and to make decisions about college as principal reasons for
persisting while they found the availability of counseling and career
planning assistance as relatively insignificant.

Thus, ample support

was found in the study to conclude that the ability factor, both
intellectually and physically, was a powerful influence upon the fate
of students' college career at the University of Guam.
The present study supported the studies of Spady (1971), Jaffe &
Adams (1970), and Chase (1970) in that persisting students were found
to come from families whose parents were better educated.

This study,

however, did not support the findings of Lembesis (1965), Panos &
Astin (1968), Wegner (1967) and Wolford (1964) in that family status
and family income of the Guam students were found to be insignficant
as factors for attriting or persisting.

In fact, the income level

for parents of both attritors and persisters was so similar that, at
three degrees of freedom, a probability of .90 of making Type I error
could be used to accept the null hypothesis.

Ironically, while

parental income and the number of family members in college were
insignificant, economic consideration was found to be significant in
staying or leaving college.

Eighty percent of the persisting students

receive some form of financial aid while this was true with only 57
percent of the attritors,

Too, the size of the family in both groups

was found to be significantly different.
Significant, also, was the finding that 70 percent of withdrawing
students claimed the need for and could not find a job to pay for
college expenses while these factors were given relatively low
importance by the persisting students.
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As noted earlier, (Sewell § Shah, 1967; Wegner § Sewell, 1970)
ability was but one of several characteristics found to be associated
with college persistence.

Pervin, Reik ^ Dalrymple (1966) found

significant personality and attidinal differences between persisters
and attritors.

Vaughan (1968) found that dropouts tended to be

impulsive and lacking the commitment to education.

Second only to

student ability, the present study found that personal commitment and
intention to complete college were significant factors for persistence
at the University of Guam.

In antithesis, this commitment factor was

found to be quite low among attritors.
Nelson (1972) found that the characteristics of the high school
was an important influence on college success.

Davis (1966) also

found that the social status composition of the school affected the
student's expectations for college education.

This, however, was

found to be not true with the Guam students.

Neither the size nor

the kind of high school on Guam was found to contribute significantly
to attriting or persisting.

The Student Profiles
1.

Staying in dormitories was not perceived by students as

increasing the chance for success at the University of Guam.
However, more students who lived at home dropped out of college
than did those who had some other type of housing arrangement.
2.

Married students showed greater success in college than did

unmarried students (chi square of 4.62, significant at .05 level,
at one degree of freedom). While the attriting students showed
significant marital status change (chi square of 5.35, significant
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at .05 level, at one degree of freedom) during their college years,
persisting students were relatively stable in their status (chi square
of 2.8 insignificant at .10 level, at one degree of freedom).

The

implication here was that the student status at the time of entry
into the University appeared to be a significant factor.
3.

Financial assistance to students was perceived to be a major

factor in college success (chi square of 7.53, significant at .01
level, at one degree of freedom).

This was particularly meaningful

when viewed against the fact that parents of both categories of
students demonstrated no significant difference in their income level
(chi square of .89, insignificant at .90 level, at three degrees of
freedom).
4.

Non-discriminating factors for success or failure included:

Student's place of birth (chi square of 2.92, insignificant at .70
level, at four degrees of freedom); religious preference (chi square
of .30, insignificant at .90 level, at two degrees of freedom); high
schools (chi square of 5.59, insignificant at .30 level, at six
degrees of freedom); and income level (chi square of .89, insignif
icant at .90 level, at three degrees of freedom).
5.

Students with parents having a college education were more

persistent than students with parents having no college education
(chi square of 30.96, significant at .001 level, at three degrees
of freedom).
6.

The number of children in the family (chi square of 16.08,

significant at .01 level, at three degrees of freedom) and the number
of family members attending college (chi square of 4.90, insignificant
at .05 level, at three degrees of freedom) appeared to have contrasting
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significance for the students remaining in college.

More children

appeared to lessen the chances for completing college studies.
7.

Academically, students who withdrew had much lower grades in

high school than those who completed their college studies (chi square
of 5.21, significant at .05 level, at one degree of freedom).

The

attriting students also had greater difficulty with maintaining
acceptable grade point averages than did persisting students (chi
square of 16.80, significant at .001 level, at one degree of freedom).
At the time of withdrawal and or completion of college studies,
non-succeeding students significantly had lower grade point averages
than did succeeding students (chi square of 32.15, significant at
.001 level, at one degree of freedom).

Thus, it could be concluded

that poor academic performances were perceived to be influential
factors for success or failure in college.

Student’s Views and Reasons
1.

The most important factor affecting persistence in college

was considered to be the student's ability to find out what he wanted
in the institution.

This was strengthened by the fact that the most

important consideration by withdrawing students for quitting college
was inadequate student services such as counseling and career planning.
The attriting student, unable to find what he wanted in college,
appeared to be frustrated by the perceived or real absence of guidance
and direction.

The persisting students, on the other hand, were able

to decide for themselves and viewed student services as a relatively
insignificant factor in their persistence.
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Other ability factors which were ranked within the upper third
of the continuum of 30 factors were:

ability to decide on a major

(ranked 3.5), grades (ranked fifth), ability to decide on a career
(ranked seventh), understanding the value of a college education
(ranked sixth), and ability to develop proper study habits (ranked
ninth).
2.

The second most powerful factor reported as contributing to

attrition was economics; namely, the inability of students to find
jobs to cover college expenses.

This factor was ranked by the

persisters as fairly unimportant, giving it 21.5 place in the
continuum.

The only other powerful economic factor within the upper

.third of the continuum was the ability to cover college cost which
was ranked ninth by the attritors and seventeenth by the persisters.
3.

The second most important factor reported as influencing

persistence of students in college was the personal commitment of the
student to complete his college education.

This factor was considered

quite low in importance by the attritors, having ranked it twenty-third
in the continuum.

Another important commitment factor included the

intention to complete college at the University of Guam (ranked 3.5
by persisters and 18.5 by attritors).
4.

The third largest reason for leaving the University of Guam

was reported as the insufficiency of the curriculum.
ranked tenth in importance by the persisting students.

This factor was
Other related

factors were too much freedom at the University (ranked fourth by
attritors and nineteenth by persisters), degree of contact with the
faculty (ranked fifth by attritors and fifteenth by persisters), and
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University rules (ranked eleventh by attritors and twenty-fourth by
persisters).
In summary, attritors and persisters were quite different from
one another in their profiles and in their perceptions regarding
college.

Persisting students had better grades from high schools and

during college and had smaller families.

They were more stable in

their marital status and were generally the recipients of some
financial aid.

Their parents had more college education.

In

contrast, the attritors had profiles reflecting the opposite of
those held by the persisters.
The attritors cited institutional flaws as foremost reasons for
leaving the University.

Such reasons included inadequate student

services, inadequate curriculum, too much freedom, and degree of
contact with faculty.
in nature.

The second major reasons reported were economic

These reasons related to finding jobs to pay for college

expenses, meeting college cost, and finding jobs to help meet personal
expenses.

The third category of reasons for leaving reported by

attritors were ability factors.

These included such factors as the

ability to find what they wanted in college, their grade point
averages, and their ability to decide on careers related to college
work.

The fourth group of factors were those relating to personal

plans, commitments, and understanding of the value of a college
education.

The least important category of factors were those

concerning religion, relationships with the opposite sex and
University employees, and membership in campus social groups.
Persisting students reported the following order of important
factors influencing their college success:

The most important factors
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were those relating to the student's perception of himself.

These

included such items as the ability to find what the student wants
in college, making decisions about a major and a career related to
college study, and developing proper study habits.
relating to plans and personal commitments.

Then came factors

These included the

personal commitment to finish college and the plan to complete studies
at the University of Guam.

The third group of factors were those

concerning the character and quality of the institution, followed by
those factors relating to economics.

The least important factors

were those regarding religion, social groups, and relationships with
the opposite sex and employees.

Conclusions
1.

The student's perceived ability to do things for himself

was the most critical factor for success at the University of Guam.
2.

Personal commitment to a college education seemed to have

had a very high predictive value for college success.
3.

Students who lacked confidence in themselves and commitment

to college education were more likely to drop out of college.
4.

High school grades appeared to be related to attrition at

the University of Guam.
5.

Student personnel services at the University of Guam were

perceived by those interviewed as quite inadequate.
6.

Faculty-student contact at the University of Guam was

perceived by students as extremely poor.
7.

Social and extracurricular activities at the University

of Guam were perceived to have very minimal impact on the students.
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8.

The student’s ability to meet college expenses appeared to

be a dominant factor for staying in college.
9.

Student's perception of the University of Guam appeared to

be a major influence on withdrawing students.
10.

Parental affluence appeared to have had little influence on

success or failure at the University of Guam.
11.

The majority of students at the University of Guam appeared

to be economically independent and received financial assistance from
sources outside the family.
12.

College educated parents had children with chances for

greater persistence in college.
13.

Larger families appeared to increase attrition rates.

14.

Understanding the value of a college education appeared to

be a significant influence for remaining in college.
15.

Attritors placed the blame for leaving college primarily

on the inadequacies of the institution.
16.

Persisters saw themselves as principally responsible for

their college persistence.
17.

The high incidence of financial dependence (80 percent of

persisters depended on government scholarship and support) suggested
that without commensurate increase in financial assistance, additional
financial burden on the students would result in more withdrawals.

Recommendations
1.

The University of Guam should establish a program for the

continuing evaluation of the attrition problem.

This will not only

encourage a sense or urgency and greater recognition of the problem
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but will also provide current data and avenues for desirable reforms.
As a start, this anti-attrition effort should be coordinated by a
member of the President's staff.
2.

The Student Personnel Services at the University should be

evaluated in view of the alleged inadequacies which are perceived
to be the principal causes for attrition.
3.

Because many students find the first several months in

college to be the critical period for making the decision to leave
or stay, the University must pay very careful attention to this time
frame.

The integration of preclass freshmen orientation with a

continuing first semester orientation would be desirable.

Particular

care should be directed at minimizing the psychological problems
brought about by the newness of college experience, uncertainty,
and a kind of detachment unlike their high school experiences.

A

big-brother-sister program will do much for the resolution of the
problem.
4.

At the highest level of the institution, the formulation of

goals to improve student-institution fit appears warranted.
5.

A system of information dissemination to the students is

badly needed at the University of Guam.
6.

The remedial program at the University of Guam should be

reexamined in view of the high incidence of failing students.
Freshmen courses should be developmental rather than content-oriented.
7.

Faculty members are currently required to maintain not less

than two hours of office time daily.

A collaborative effort between

faculty members and the University counselors could contribute to
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minimizing the alleged problem of "no contact with faculty."

Some

system to increase faculty-student contact should be explored.

For

example, a system of faculty visitation in which the faculty member
assesses the student on a one page evaluation instrument could be
utilized.

This researcher instituted such a system for her 200

advisees in the Teacher Education Program.
of the instrument used.

Appendix D is an example

The faculty members utilizing this method

were 100 percent responsive, even enthusiastic.
8.

In view of the findings that 70 percent of withdrawing

students claimed inability to meet college expenses, the University
will be ill-advised to have any kind of tuition fee increase for the
present.
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Letter from Administration
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University of Guam
Of f ic e
p. O.

BOX

KK

of

the

Pr e s id e n t

AGANA. GUAM

96910

July 21, 1976

Ms. Lorraine C. Yamashita
Assistant Professor
College of Education
University of Guam
Agana, Guam 96910
Dear Ms. Yamashita:
This has reference to your recent inquiry relating to University
dropouts and the possibility of your conducting a comprehensive study
of the problem.
Your expression of interest is a most welcome one and I encourage
you to pursue the study with vigor. Indeed, the problem of attrition
at the University of Guam is a baffling one; and I shall welcome any
endeavor which could assist us in understanding the problem.
It appears to me that your proposed study is very well detailed
and promises to provide vital information which are crucial to
institutional planning and direction. By a copy of this letter, I am
therefore instructing the Vice President of Academic Affairs and the
Dean of Students to give you all the assistance you need to bring the
study to a successful conclusion.
A study of this magnitude would require a substantial amount of
man-hours, both clerical and technical. I suggest that you confer with
my Executive Assistant as soon as possible for the purpose, should you
choose to do so, of formally applying for a project grant to assist you
in this most important endeavor.
Good luck; and looking forward to the successful conduct of this
much-needed study, I remain
Cordially yours.

ANTONIO C. YAMASHITA
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APPENDIX B

Interview Schedule
UNIVERSITY EXPERIENCE SURVEY - Attritor's List
UNIVERSITY EXPERIENCE SURVEY - Persister’s List
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INTRODUCTION

Hello. My name is Lorraine and I'm from the University of Guam.
I want to seek your assistance, in behalf of the University, to help
us in the present survey study. The letter you received from the
President's Office explained the reason for this interview, but I will
be very happy to explain some more. Do you have any questions that
you might want to ask me?
Again, very simply, the University is attempting to do a better
job at giving students what they need or want. To do this, those of
us working at the University need to understand the many reasons why
students leave after only a short time at the University. There are,
of course, many reasons for this. I would like to talk with you about
some of them.

IVHAT WERE SOME OP YOUR MOST IMPORTANT CONSIDERATIONS FOR LEAVING
COLLEGE?

IF YOU WERE TO GIVE EACH OF YOUR REASONS ABOVE A RATING, OF SAY,
1 TO 4, 1 BEING NOT IMPORTANT AND 4 BEING VERY IMPORTANT, HOW
WOULD YOU RATE EACH?

YOU KNOW, MANY OF US AT THE UNIVERSITY OF GUAM HAVE GIVEN THIS
MATTER MUCH THOUGHT; AND WE HAVE COME UP WITH A LISTING OF
POSSIBLE REASONS. I WILL GIVE YOU THIS LIST. LET'S GO THROUGH
THE LIST; AND USING THE SAME RATING SYSTEM THAT WE JUST USED FOR
YOUR REASONS, HOW WOULD YOU RATE EACH?
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UNIVERSITY EXPERIENCE SURVEY
(Attritor's List)

DIRECTIONS
The items below may have been a consideration of yours to some
degree when you left the University. Please indicate the degree to
which each item was a consideration for you by circling the appropriate
number after each item. For example, if your marital status was a very
important factor in your decision not to return to the University,
please circle the number "4" after that item. If it was only minimally
important, then circle the number "2."
Please remember that we are trying to understand why or the
reasons for your not returning to college. The items, therefore, have
been worded in such a manner that will allow you to weigh each phrase
against your particular situation which should govern your response.
You and 1 will agree, 1 am sure, that "developing proper study habits"
is a very important part of a student's life and its value is unques
tionable. In my own case, 1 couldn't discipline myself and 1 had a
most difficult time with my study habits, but the problem never even
entered my mind when 1 dropped out of college after my sophomore year.
If 1 were answering the question, therefore, I would circle "1",
meaning that while I had a difficulty developing proper study habits,
this problem was not an important factor in my dropping out of college.
The question that you should keep in mind as you read each item is
"Was this a reason why I didn't go back to the University?" If your
answer is "yes", then "How important a consideration was it?" If "no",
you will naturally circle "1."

§
g-K
> 1
1.

My marital status.

4

1

1 II gë1

«
g

it

3

2

1

2.

Ability to develop proper study habits.

4

3

2

1

3.

Overall comfort at the University.

4

3

2

1

4.

Finding membership in a group.

4

3

2

1

5.

Attitude of campus social groups.

4

3

2

1

2

1

2

1

6.

Relationship with the opposite sex.

4

3

7.

The number of religious activities
on campus.

4

3

1
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Il
8.
9.

Challenge of course work.
Decision concerning a major.

10.

A job to cover college expenses.

11.

Extracurricular activities.

12.

Grade point average.

13.

Freedom at the University.

14. Degree of contact with faculty.
15. Transportation to and from the
University.
16. Home environment for studying.
17.

Adequacy of student services such
as counseling and career planning.

18. Ability to decide upon a career
related to my college study.
19. Degree of restrictiveness of
University rules.
20. Ability to meet college costs.
21. My high school preparation for
college-level study.
22.

My understanding on the value of
a college education.

23.

The sufficiency of the University
curriculum to accommodate me.

24. My plans from the beginning to
complete college.
25.

My ability to find what I want in
the University.

26.

University employees relationship
with me.
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Il
27.

Somebody's influence upon me to
come to the University of Guam.

4

28.

Goals, values and interests
highlighted at the University.

4

29.

My ability to find a job to help
me meet personal expenses.

4

3

2

1

30.

Degree of my intent to complete
my university education at the
University of Guam.

4

3

2

1

31.

I am:

[Ij

Female;

32. I am presently:

33.

(1)
(3)

(2)

3

2

3

2

1

1

Male

Working full time; (2)Working
Unemployed

part time;

My major is:__________________________________________________

34. Marital status :

(1)
(4)

Single;
(2)Married;
Separated
(1)
(3)

Catholic;
Other

(3)Divorced;
_ ,

35.

My religious preference is:

(2j

Protestant;

36.

Did you receive financial assistance while attending the University
of Guam?
CD Yes; C2) No
If yes, please circle appropriate here:

37. Work study:

CD

Yes;

C2)

No

38. Government of Guam scholarship:

CD

Yes;

C2)

No

39. Government of Guam loan:

CD

Yes;

C2)

No

40. Private loan:

CD

Yes;

C2)

No

CD

Yes;

C2)

No

41. Other:

42. Number ofbrothers and sisters inyour family:
(2) Two; (3)
Three; (4) Four;(5) Five;
43.

(1) One;
(6) Six and above

I am presently residing in ___________________________________
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44. Place of birth:
(1) Guam;
(4) Marianas Commonwealth;

(2) Stateside; (3) Trust Territory;
(5) Philippines; (6) Other

45. Father's educational level:
(1) Elementary school;
(2) High school; (3) Some college;
(4) College graduate;
(5) Graduate school
46. Mother's educational level:
(1) Elementary school;
(2) High school; (3) Some college;
(4) College graduate;
(5) Graduate school
47.

Number of family members (brothers, sisters, parents) in college:
(0) Zero; (1) One; (2) Two; (3) Three; (4) Four;
(5) Five and above

48. Jobs held by parents:
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INTRODUCTION

Hello. My name is Lorraine and I'm from the University of Guam.
I want to seek your assistance, in behalf of the University, to help
us in the present survey study. The letter you received from the
President's Office explained the reason for this interview, but I will
be very happy to explain some more. Do you have any questions that
you might want to ask me?
Again, very simply, the University is attempting to do a better
job at giving students what they need or want. To do this, those of
us working at the University need to understand the many reasons why
students stay on to finish college. There are, of course, many reasons
for this. I would like to talk with you about some of them.

WHAT WERE SOME OF YOUR MOST IMPORTANT CONSIDERATIONS FOR REMAINING
IN COLLEGE?

IF YOU WERE TO GIVE EACH OF YOUR REASONS ABOVE A RATING, OF SAY
1 TO 4, 1 BEING NOT IMPORTANT AND 4 BEING VERY IMPORTANT, HOW
WOULD YOU RATE EACH?

YOU KNOW, MANY OF US AT THE UNIVERSITY OF GUAM HAVE GIVEN THIS
MATTER MUCH THOUGHT; AND WE HAVE COME UP WITH A LISTING OF
POSSIBLE REASONS. I WILL GIVE YOU THIS LIST. LET'S GO THROUGH
THE LIST; AND USING THE SAME RATING SYSTEM THAT m JUST USED FOR
YOUR REASONS, HOW WOULD YOU RATE EACH?
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UNIVERSITY EXPERIENCE SURVEY
(Persisters's List)

DIRECTIONS
The items listed below may be important reasons of yours for
remaining in college. Please indicate the degree to which each item
is an important consideration by circling the appropriate number after
each item. For example, if a very important consideration of your
decision to remain in college is your present marital status, please
circle the number "4" after that item. If it is only minimally
important as a consideration, then circle the number "2." Let's
proceed together while I clarify or answer any question you might have
about the items.
Please remember that we are trying to understand the reasons for
your persistence in college. The items, therefore, have been worded
in such a manner that will allow you to weigh each item against your
particular situation which should govern your response. You and I will
agree, I am sure, that "developing proper study habits" is a very
important part of a student's life and its value is unquestionable. In
my husband's case, for example, disciplining himself to proper study
habits came easy and it was this strength which was primarily respon
sible for his completing college. If he were to answer this question,
he will circle "4", meaning that his proper study habits was a very
important factor in his persisting in college. The question that you
should keep in mind as you read each item is "Is this a reason why I'm
persisting in college?" If your answer is "yes", then "How important
a consideration is it?" If "no", you will naturally circle "1."

1. %

marital status.

4

3

2

2. Ability

to develop proper study habits.

4

3

2

3. Overall

comfort at the University.

4

3

2

4. Finding

membership in a group.

4

3

2

5. Attitude of campus social groups.

4

3

2

6. Relationship with theopposite

4

3

2

4

3

2

sex.

7. The number of religiousactivities
on campus.
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8. Challenge of course work.

4

3

9. Decision concerning a major.

4

3

2

4

3

2

4

3

2

12. Grade point average.

4

3

2

13. Freedom at the University.

4

3

2

14. Degree of contact with faculty.

4

3

2

15. Transportation to and from the
University.

4

3

2

16. Home environment for studying.

4

3

2

17. Adequacy of student services such
as counseling and career planning.

4

3

2

18. Ability to decide upon a career
related to my college study.

4

3

2

19. Degree of restrictiveness of
University rules.

4

3

2

20. Ability to meet college costs.

4

3

2

21. My high school preparation for
college-level study.

4

3

2

22. My understanding on the value of
a college education.

4

3

2

23. The sufficiency of the University
curriculum to accommodate me.

4

3

2

24. My plans from the beginning to
complete college.

4

3

2

25. My ability to find what I want in
the University.

4

3

2

26. University employees relationship
with me.

4

3

2

10.

A job to cover college expenses.

11. Extracurricular activities.

2
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Somebody's influence upon me to
come to the University of Guam.

4

3

2

1

Goals, values and interests
highlighted at the University.

4

3

2

1

My ability to find a job to help
me meet personal expenses.

4

3

2

1

Degree of my intent to complete
my university education at the
University of Guam.

4

3

2

1

31.

I am:

(1)

Female;

32.

I am presently:

33.

My major is:__________________________________________________

34.

Marital status :

(1)
(3)

(Ij
(4)

(2)

Male

Working full time;
Unemployed

Single; (2)
Separated

My religious preference is:

(1)
(3)

(2)

Working part time;

Married;

Catholic;
Other

(3)

(2)

Divorced;

Protestant:

Did you receive financial assistance while attending the University
of Guam?
(1) Yes; C2) No
If yes, please circle appropriate here:
37.

Work study:

CD

Yes;

C2)

No

38.

Government of Guam scholarship:

CD

Yes;

C2)

No

39.

Government of Guam loan:

CD

Yes;

C2)

No

40.

Private loan:

CD

Yes;

C2)

No

41.

Other :

CD

Yes;

C2)

No

42.

Number of brothers and sisters in your family:
(2) Two; (3) Three; (4) Four; (5) Five;

43.

I am presently residing in ___________________________ ________

(1)
(6)

One;
Six and above
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44. Place of birth:
(1) Guam;
(4) Marianas Commonwealth;

(2) Stateside; (3) Trust Territory;
(5) Philippines; (6) Other

45. Father's educational level:
(1) Elementary school;
(2) High school;
(3) Some college;
(4) College graduate;
(5) Graduate school
46. Mother's educational level:
(1) Elementary school;
(2) High school;
(3) Some college;
(4) College graduate;
(5) Graduate school
47.

Number of family members (brothers, sisters, parents) in college:
(0) Zero; (1) One; (2) Two; (3) Three; (4) Four;
(5) Five and above

48. Jobs held by parents :
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APPENDIX C

Advance Letter to Interviewees
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University of Guam
Off ic k
p. O.

BOX

EK

of

th e

Pr e s id e n t

AGANA,

GUAM

96910

Your University is appealing to you for help. We are not asking
for funds - all we ask is a few minutes of your time. We at the
University feel quite confident that since you are either a former
student or presently enrolled, you have much to offer in improving our
University and that you will be willing to help us.
Those of us working at the University are trying to understand
from the student's perspective what it is that makes our University
either acceptable or unacceptable to students. Some students leave
without completing their studies while others remain to finish.
There are, we are quite certain, many reasons why students do the
things that they do; and we want to know and understand them so that
we can better serve as many students as humanly possible. We sincerely
hope that you will help us.
We are asking you to allow us to visit with you for an interview.
Mrs. Lorraine Yamashita or another interviewer will be contacting you
very soon; and again, we hope that you will help us make this
University a better place for all our students.
Sincerely yours.

ALFRED G. BLAZ
Assistant to the President
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APPENDIX D

Surveillance Form
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UNIVERSITY OF GUAM
COLLEGE OF EDUCATION
TEACHER TRAINING SCHOLARSHIP PROGRAM

In our continuing attempt to upgrade the caliber of Teacher
Training Scholars, this office maintains a continuing surveillance of
their academically related activities on campus. Needless to say, you
are an inevitable source in this effort; and we ask for your kind
assistance. Please help us.
is presently enrolled in your class.
We will appreciate your answers and/or
comments to the following:
1.

Student's class attendance:
Unsatisfactory _____.
Comments :

Satisfactory

2.

Class participation: Superior _____; Above Average
Average
; Below Average ____ ; Poor
.
Comments :
Work habits (i.e., completes assignments; quality of work;
etc.] : Superior_____ ; Above Average _____; Average ____ ;
Below Average
; Poor_____ .
Comments :

4.

Student's attitude:
Comments :
In your judgment, what quality of teacher will the student
become? Superior
; Above Average _____; Average_____
Below Average
; Poor______.
Comments :

Instructor's Signature
Please return completed form to:

Lorraine Yamashita
Coordinator
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APPENDIX E

Student Records
UNDERGRADUATE APPLICATION FORM
STATEMENT OF RESIDENCY
REQUEST FOR TRANSCRIPT
STUDENT HEALTH SERVICE
AUTHORIZATION TO RELEASE INFORMATION
EXIT INTERVIEW
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UNIVERSITY OF GUAM

UNDERGRADUATE APPLICATION FORM

ADMISSIONS DEADLINE
Please fill in completely all of the attached forms and return them,
along with the $10 non-refundable Application Fee to the Admissions
Office, University of Guam, P. 0. Box EK, Agana, Guam 96910, at least
four (4) weeks prior to the start of the term you are now applying for.
(DEADLINE DATES: Fall--August 2, Spring--December 15, Summer— May 2).
Applicants who submit these forms after the deadline will be assessed
a non-refundable Late Application Fee of $15 in addition to the Standard
fee of $10 (Total $15).
TRANSCRIPTS
Please provide the Admissions Office with an official transcript from
the last school you attended. If you are seeking a degree at the
University of Guam and have attended more than one college, please have
official transcripts from all of these colleges sent to the University
so that an evaluation of transfer credit can be done. All transcripts
must be received directly from the reporting institution. Hand-carried
transcript are not considered official. Transcripts received become
the property of the University and will not be returned to, or
reproduced for the student.
PHYSICAL EXAMINATION
A physical examination report is required of all full-time students.
(12 credit hours or more during the Fall or Spring Term; 6 credit
during the Summer Term). A form for this report is included with
these papers.
PLACEMENT EXAMINATIONS
All entering freshmen and all transfer students who have not completed
at least six semester hours of English composition and three semesters
of transferable, college-level mathematics with grades of C or better
of an accredited U. S. College or University must take placement
examination in English and Mathematics prior to registration.
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UNIVERSITY OF GUAM
POST OFFICE BOX EK
AGANA, GUAM 96910

APPLICATION FOR ADMISSION

IMPORTANT: A non-refundable $10.00 Application Fee must accompany
this Application. Check or money order should be made payable to
THE UNIVERSITY OF GUAM. Please use pen (print) or typewriter in
filling out this form. Send Application to OFFICE OF ADMISSIONS.
1.

Legal Name___________________________________________________
(LAST)
(FIRST)
(MIDDLE)

2.

Name(s) other than above that might appear on academic documents:

3.

Permanent Home Address:

4.

PHONE__________ ZIP_CODE_____

Guam Mailing Address :

PHONE________ ZIP CODE____

5.

Indicate TERM and YEAR in which you wish to enroll :

6.

Indicate type of enrollment desired: /_/ FULL-TIME

/T

FALL, 19___

/T

SPRING, 19___

[ J SUMMER, 19___
/ / PART-TIME

7.

Career Objective:_____________________________________________

8.

Do you intend to seek a degree at this University? /_/ YES !_J NO
IF "YES" WHAT DEGREE?
MAJOR: _________________________

9.

Date of Birth_______________

PERSONAL DATA

/_/

MALE

[J

FEMALE

12.

10.__ Birthplace_______________

11.

Sex:

Marital Status : / T

SINGLE

13.

Social Security No._________

£T

DIVORCED

15.

If NATURALIZED U.S. CITIZEN, give Certificate No.________

MARRIED
14.

/T

Citizen of________
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16.

If ALIEN, give the following information:
a.

[J

PERMANENT RESIDENT

d. TYPE OF VISA_

b.

£7

n o n -re si d e n t

e. VISA NO._____

c.

NATIVE LANGUAGE__________ f. RESIDENT OF__

17.

Physical Disabilities:___________________________

18.

Parent, Guardian, or next of Kin:
NAME

RELATIONSHIP
HOME PHONE NO.
OFFICE PHONE NO.
EDUCATIONAL DATA

19.

Indicate the number of years you attended each of the following:
ELEMENTARY SCHOOL

SENIOR HIGH SCHOOL_____

JUNIOR HIGH SCHOOL
20.

COLLEGE_____

High School(s) Attended:
'

NAME 8 LOCATION

DATES ATTENDED

21.

Date passed G.E.D. Test (if applicable):

22.

University/College Attended:
NAME ^ LOCATION

DATES ATTENDED

MAJOR

DATE GRADUATED

DEGREE EARNED

to
23.

If you have ever been on PROBATION at, or SUSPENDED or DISMISSED
by, another institution, give the type and date of action taken,
and indicate your present status :

PRESENT STATUS
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I CERTIFY that the statements I have made in this application are
true and correct. I understand that any false information found to
have been wilfully given by me herein or in any supporting document
shall be cause for rejection of my application, or for my immediate
dismissal.

APPLICANT'S SIGNATURE

ipO NOT WRITE IN THIS SPACE/
APPLICATION RECEIVED ON
ADMISSION STATUS:

BY_______

fj

REGULAR STUDENT

/T

HIGH SCHOOL

/T

SPECIAL STUDENT

[j

REJECTED

REASON(S) FOR REJECTION (if applicable):____________________

DATE OF PHYSICAL EXAM________________ SUBMITTED TO NURSE /_/ YES/_/NO
APPLICATION FEE RECEIVED ON__________ RECEIPT NO.__________ /~/ LATE
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UNIVERSITY OF GUAM
P. 0. BOX EK
AGANA, GUAM 96910

STATEMENT OF RESIDENCY

1.

Every student or prospective student who has not been a legal
resident of Guam for a period of ONE year preceding the opening
of the semester or term of the first enrollment at the University
must pay a Non-Resident Fee.

2.

Your residence status can be determined only from a statement of
facts to be made by you.

A student or prospective student must

have maintained actual, continuous, and exclusive residency in
Guam for one year and is now and intend to remain indefinitely
a permanent resident of Guam.
3.

If you are an Alien resident student, you must make a formal
Declaration of Intention to become a citizen of the United States
and submit same along with your permanent resident card.

4.

A student who knowingly provides false information or refuses or
cancels information for the purpose of achieving resident student
status shall be subject to cancellation of his admission to the
University.

The burden of proof is upon the student making a

claim to resident student status.
5.

A student or prospective student who fails to request resident
student status prior to the registration period of a particular
semester or term shall be deemed to have waived any alleged
over-payment of fees for that semester or term.

PLEASE READ AND CAREFULLY CONSIDER ALL OF THE FOLLOWING QUESTIONS
BEFORE ATTEMPTING TO ANSWER ANY OF THEM.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

1.

NAME:_______________________________________

2.

DATE OF BIRTH:_______________________________

3.

PLACE OF BIRTH:______________________________

4.

AGE:

6.

ACADEMIC STATUS (Check one of the boxes):

5.

SOCIAL SECURITY NUMBER:

/__/ FRESHMAN (0-29 semester hours or 0-43 quarter hours)
/__/ SOPHOMORE (30-59 semester hours or 45-88 quarter hours)
/__/ JUNIOR (60-89 semester hours or 90-133 quarter hours)
/_/ SENIOR (over 90 semester hours or 135 quarter hours)
/__/ GRADUATE seeking a degree; /__ /

7.

GRADUATE not seeking a
degree

PLACE OF PERMANENT RESIDENCE (Check one of the boxes):
/__/ U. S. Citizen

j_ /

Permanent Resident of the U. S.

(Country of Origin)
/

/

Foreign Student_
(Country of Origin)

/______________
Type of Visa

QUESTIONS 8-11 TO BE ANSWERED BY U.S. CITIZENS

8.

If you have not lived in Guam continuously since birth, where
did you live before your present stay in Guam began?

9.

Date of arrival on Guam:
MONTH

10.

Date legal residence established:

11.

IVhat was your reason for coming to Guam?

MONTH
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QUESTIONS 12-14 TO BE ANSWERED BY NON U.S. CITIZENS

12.

If you are a permanent resident of the United States, have you
made a valid Declaration of Intention to become a citizen of the
___
___
United States?
/ / YES
! _ J NO
If so, you must submit evidence showing Declaration of Intention
to become a citizen.

13.

DATE OF DECLARATION:

was made at

14.

ADDRESS:___________________________________________________
CITY
STATE
TERRITORY

15.

MILITARY STATUS (Check any or all that apply to you):

DEPARTMENT, AGENCY OR OFFICE

/__ /

I am now in the U.S. Armed Forces on full-time duty.

/__/

I am a veteran of the U.S. Armed Forces and received a
discharge other than dishonorable.

/__ /

I was a Bona Fide resident of Guam for at least two (2)
years immediately prior to induction.

DATE OF INDUCTION
I certify that the foregoing statements are, and each of them is,
TRUE AND CORRECT.

SIGNATURE OF STUDENT
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UNIVERSITY OF GUAM

REQUEST FOR TRANSCRIPT

DATE

(LAST)

(FIRST)

(MIDDLE)

My maiden name is_________________________________________________
(if applicable)
TO THE REGISTRAR:

(Last school or college attended before registering
at the University of Guam)
School or College________________________________
Address of School or College_____________________

Please send a complete transcript of my credits to:
ADMISSIONS OFFICE
UNIVERSITY OF GUAM
P. 0. BOX EK
AGANA, GUAM 96910
I last attended your school in_
MONTH
date of birth is__________________
My Social Security number is_
If there is any charge for this service, please send the Bill to:
NAME

**********************************************************************

If there is some reason why the transcript cannot be released, please
indicate below:
1. Student owes money for_
2. More information needed
3. NO RECORD OF STUDENT____
4. Other reasons (explain)_
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STUDENT HEALTH SERVICE
UNIVERSITY OF GUAM
AGANA, GUAM 96910
The University requires that each student submit a medical history and a record of a physical
examination by a qualified physician or medical officer. These records are for the use of the Student
Health Service and will not be released to anyone without the student's knowledge or consent.
REPORT OF MEDICAL HISTORY
(Please complete this form and take it with you to your physician for your examination)
M
Last Name

First Name

Middle

F

Single

Married

Date of Birth

Home Address
P.O. Box

Toifn or Island

Zip Code

Phone

Citizenship

Name, Relationship, and Address of Next of Kin

FAMILY HISTORY

Age

State of
Health

Age at
Death

Cause of
Death

Have any of your family or relatives ever had any
of the following?
Yes No Relationship
Tuberculosis____________________________________
Diabetes_______________________________________
Arthritis
Epilepsy
Convulsions
Heart Disease
Kidney Disease
Hi Blood Pressure
Stomach trouble
Asthma, Hay Fever
Other Diseases

PERSONAL HISTORY
Have you had?
Scarlet fever
Rheumatic fever
Measles
German Measles
Mumps
Chickenpox
Malaria
Venereal Disease
Recent gain or
loss in weight
Any operation

Please check all the questions either yes or r^.
separate sheet of paper.
Yes No

Have you EVER had?

Yes No

Pain in chest
Shortness of breath
Asthma
Hay fever
Allergy
Tuberculosis
Tumor or Cancer
Jaundice
Pains in joints
Weakness, Paralysis
Convulsions

Make any comment below or on a

Do you FREQUENTLY
Yes No
have?
Insomnia (can't sleep)
Anxiety-Worry
Depression
Nervousness
Stomach trouble
Diarrhea
..... .
Dizziness-Faintness
Headaches
Colds, Sore Throats

C.

A.

Have you had any illness, injury, or been
hospitalized other than noted above? Yes No

B.

D.
Has your physical activity been restricted
during the past 5 years? Yes No
(Explain)

Do you REGULARLY
take any kind of
medicine. Yes No
______ kind______
Females only:
yuu Imve;
irr^pilar perind.c?

.. . .

flow?
"

'

Have you consulted or been treated by â physician
during the past 5 years? Yes No
(Explain)
Have you ever received treatment or counseling
for a nervous or emotional problem? Yes No

Remarks, Comments or Additional Information:

Physician's Signature (acknowledging review)

Date

Student's Signature

Date

STUDENT HEALTH SERVICE
UNIVERSITY OF GUAM
AGANA, GUAM 96910
REPORT OF PHYSICIAN'S HEALTH EVALUATION
To the Examining Physician: Please review the student's history and complete this health evaluation
form. The information supplied will be used only as a background for providing health care to the
student during his years in the University,
H^||+++++f+++++++++++++i++++++++++++++++++++i++++++++++++++++++++§++++++++++++++++++++++++++++i+++i+++
Height
inches
Pulse
Hearing (watch tick]
Vision R
/
Glasses
Weight
lbs
BP
/
Rt.
Left
L
/
Yes No
Are there any abnormalities of the following systems?
necessary for completeness,
1, Head, Ears, Nose, Throat
°
2.

Respiratory

3,

Cardiovascular

5,

Eyes

6.

Genitourinary

7,

Musculoskeletal

8,

Metabolic/Endocrine

9,

Neuropsychiatrie

Gastrointestinal

10,

Skin

11.

Is there loss or
seriously impaired
function of any
paired organ?_____

Describe fully.

Use a separate sheet if

IMMUNIZATIONS

Urinalysis (all students) Sugar_
Required
Serology (all students)______

Tetanus

Stool specimen (all students)_

Smallpox

PPD (all students)____

Date of last

_ X-Ray (if PPD+)_

Hemoglobin (if indicated)_
Measles
Diphtheria

As far as you know, is this person now under treatment for any medical or emotional problem?
No ___
Do you have any recommendations regarding the care of this student?
Have you any general observations?

Physician's Signature_
Print Last Name______
Address

___ ______

Please return all information
to:
STUDENT HEALTH SERVICE
University of Guam
Agana, Guam 96910

Yes

UNIVERSITY OF GUAM
OFFICE OF THE REGISTRAR

TO:

Office of the Registrar

FROM:
SUBJECT:

, SS# ____________________
AUTHORIZATION TO RELEASE INFORMATION

/ / I hereby authorize the Office of the Registrar of the University
of Guam to give information regarding my education, together with any
other information such as class schedule, home address, telephone
number, social security number, dates of attendance.
I hereby further release the University of Guam and its employees
from all liability for any damage whatsoever that may issue from
furnishing said information.

/

/ I want my records released to the following:___________________ _

/

/ I do not want ray records released to anyone.

Signature
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EXIT INTERVIEW

Full-time

Local

T. T.

Male

Part-time

U. S.

Foreign

Female

___ Undergraduate

Graduate

___ Semester Completed

17 - 25
___ 25 - 35
35

Occupation
Plan to Return?

___ Yes

_

No

Reason for leaving:
Financial

Grades

_ Employment

Moving

Health

Marriage

Military

Other (Specify)

Personal

Major
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Attritors' Reasons for Withdrawing
From the University of Guam
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Attritors' Reasons for Withdrawing
From the University of Guam

Reasons

Frequency in Percentage
Very
Minimally
Not
Important Important Important Important

The inadequacy of student
services such as counseling
and career planning

44

24

Insufficiency of the University
curriculum to accommodate me

33

Challenge of course work

22

Couldn't find a job to cover
college expenses
Couldn't decide upon a career
related to my college study
Disappointment with having too
little contact with faculty
Degree of restrictiveness of
University rules
Too much freedom at the
University
Inability to maintain the
grade point average I thought
I should have
Goals, values and interests
highlighted at the University
didn't fit me

11

21

13

27

27

13

38

28

35

21

14

30

23

17

29

31

28

11

28

33

15

17

34

34

29

14

23

34

17

20

24

38

31

38

41

9

22

Couldn't find what I wanted
at the University

19

34

6

Couldn't meet college cost

23

16

16

45

My marital status

13

11

31

45

I was uncomfortable at the
University

8

15

31

46

Couldn't decide on a major

19

5

30

46
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APPENDIX F (continued)

Reasons

Frequency in Percentage
Very
Minimally
Not
Important Important Important Important

Couldn't find a job to help
meet personal expenses

14

26

14

46

9

20

23

48

Difficulty in developing
proper study habits

13

21

17

49

Couldn't find a group to
become a part of

3

10

38

49

Extracurricular activities

1 never intended to complete
college at the University of
15

9

27

49

Home environment prevented
me from studying

11

11

26

52

My high school did not prepare
me to do college work

15

9

24

52

Couldn't see the value of a
college education

19

6

22

53

Fed up with attitude of
campus social groups

10

3

29

58

Transportation to and from
the University

3

19

22

56

1 never planned from the
beginning to complete college

9

12

21

58

Somebody's influence upon me to
come to the University of Guam

6

3

29

62

0

8

22

70

The number of religious
activities on campus

0

13

16

71

University employees relationship
with me

8

7

7

78

Disappointment with the opposite
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Attritors' Comments
Persisters' Comments
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Attritors' Comments
Only 50 percent of the attritors chose to respond to the section
which asked for the student's major reasons for leaving the University
without any prompting or suggestion from the interviewer.

These were

their comments:
1.

Need a jobto help out my family (4 students cited this).

2.

Not enoughmoney to go to school (4 students cited this).

3.

Feel more comfortable working than going to school.

4.

Can't see the importance of going to school when I can work.

5.

Financial problems (3 students cited this).

6.

To join the military (2 students cited this).

7.

Didn't find the need for college education.

8.

Can't decide on a major (3 students cited this).

9.

Can't findanyone at U.O.G. to help

in career planning.

10.

Not enoughinterest tostay in school (2 students cited this).

11.

Not enough challenge at the University of Guam.

12.

Courses not being offered.

13.

Couldn't get courses needed for graduation.

14.

Certain rule.
letter grade.

15.

Couldn't have the classes I want (2 students cited this).

16.

Professors let you do your own thing instead of explaining
the subject.

If you miss 3 or 4 days you would drop one

17.

Conflicting family situations.

18.

Financial obligations. I can only attend night classes
because I live too far.

19.

College was a bit boring as it seemed at the time a
repeat of high school.
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20.

If I could share a ride with or run a car pool. I'll
be willing to go back to school.

21.

I was disappointed with my instructors. 1 feel that
just so long as their salary comes in and their union
barks that's all that matters. 1 regret saying these
because some of the instructors are really dedicated
to seeing that students learn.

22.

1 plan to return as soon as my husband graduates.
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Persisters* Comments
This section of the interview simply asked the students to
indicate in their own thinking and words those factors which were
important to them.
1.

These were the students' comments:

To get a college degree [15 students cited this).

2.

I want to qualify for teaching (10 students cited this).

3.

To meet guys (2 students cited this).

4.

The support and encouragement I received from my husband
(2 students cited this).

5.

I want to better myself (6 students cited this).

6.

So I can earn more money (9 students cited this).

7.

Seeking a career that really interests me (3 students
cited this).

8.

I am trying to influence other members of my family of the
importance of college education.

9.

To improve my chances for better employment (4 students
cited this).

10.

For the sake of learning and adjusting socially (6 students
cited this).

11.

It was expected of me.

12.

I want to take advantage of the scholarship (5 students
cited this).

13.

To finish something I started.

14.

To please my parents (3 students cited this).

15.

Job security.

16.

I understand the value of education (3 students cited this).

17.

Required by my job.

18.

I like going to school.

19.

It helps to open up opportunities in regards to jobs
(2 students cited this).
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20. Self-fulfilling ego (3 students cited this).
21. Prestige - rank in society (2 students cited this).
22. Family influence (2 students cited this).
23. To get out of the house to have something to do (2 students
cited this).
24. Social interaction.
25. Live in my own place.
26. To have fun.
27. Security in self identity.
28. Recognition from parents.
29. To secure vocational training.
30. To develop mind and intellectual abilities.
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APPENDIX H

Reasons and/or Considerations Given
For Persisting in College
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106

Appendix H was a presentation of the reasons for persisting in
rank order.

This ranking was based on the percentages given the item

or consideration at the "very important" column.

Reasons and/or Considerations Given
For Persisting in College

Considerations

Frequency in Percentage
Very
Minimally
Not
Important Important Important Important

Grade point average

76

6

12

6

Degree of my intent to complete
my university education at the
University of Guam

70

24

3

3

My ability to find what I want
in the University

67

33

0

0

My plans from the beginning
to complete college

63

33

4

0

Decision concerning a major

62

34

4

0

My understanding on the value
of a college education

56

36

4

4

Goals, values and interests
highlighted at the University

50

30

20

0

Ability to develop proper
study habits

48

36

10

6

Ability to decide upon a career
related to my college study

0

47

47

6

The sufficiency of the University
curriculum to accommodate me
44

32

24

0

Challenge of course work

42

38

12

8

Home environment for studying

42

38

12

8

My high school preparation
for college-level study

42

31

15

12
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APPENDIX H (continued)

Considerations

Frequency in Percentage
Very
Minimally
Not
Important Important Important Important

My ability to find a job to
help me meet personal expenses

38

38

24

Overall comfort at the
University

27

11

35

27

My marital status

34

13

22

31

Ability to meet college cost

33

19

33

15

A job to cover college cost

30

30

15

25

Freedom at the University

28

16

44 .

12

Transportation to and from
the University

27

11

35

27

Adequacy of student services
such as counseling and career
planning

27

27

31

15

Degree of contact with faculty

24

60

8

8

Somebody's influence upon me to
come to the University of Guam

18

18

33

31

Relationship with the opposite
sex

17

27

23

33

Extracurricular activities

16

16

44

24

0

University employees
relationship with me

16

24

44

16

Finding membership in a group

14

23

43

20

Degree of restrictiveness of
University rules

8

35

38

19

The number of religious
activities on campus

4

0

23

73

Attitude of campus social groups

7

30

40

23
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Residence of New, Non-transfer Freshmen
at Entrance and Withdrawal

Frequency
Entrance
Withdrawal
1.

Attritors

At Home

34

34

Dormitory

4

4

Other (Friends, Relatives)

6

6

44

44

49

49

TOTAL
2.

Persisters

At Home
Dormitory

6

6

21

21

76

76

36

26

8

18

44

44

Single

48

44

Married

28

32

76

76

Other (Friends, Relatives)
TOTAL

1.

Attritors

Single
Married
TOTAL
2.

Persisters

TOTAL
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Financial Status o£ New, Non-transfer Freshmen

Frequency
Attritors
Persisters

Status

Financial Assistance?

Yes

25

No

19

Scholarship (Private and Government)
Loan
Work-StudyOther (Savings, Parents)
TOTAL

9

61
15
44

3

6

13

11

19

15

44

76

Other Biographical Data of New, Non-transfer
Freshmen Who Persisted and Withdrew

Items

Frequency
Attritors
Persisters
1.

Student's place of birth

Guam

18

Trust Territories
Stateside

39

8

14

11

10

Philippines

4

8

Other

3

5

44

76

TOTAL
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Items

Frequency
Attritors
Persisters
2.

Student's religious preference
28

Catholic
Protestant
Other
TOTAL
3.

Parent's educational level

53

5

8

11

15

44

76

Mother

Father

mother

Elementary school

29

17

20

Father
27

High school

14

19

34

25
15

Some college

0

2

9

College

1

0

11

9

Graduate school

0

6

2

0

44

44

76

76

TOTAL
4.

Parent's income level

$15,000 and above

6

9

$10,000 to $15,000

13

29

$ 5,000 to $10,000

16

25

Below $5,000
TOTAL

9

13

44

76
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Items

Frequency
Attritors
Persisters
5.

Number of children in the family

One

3

10

Two

1

13

11

3

Four

3

7

Five

11

7

Six and above

15

36

44

76

Zero

25

31

One

10

15

Two

5

19

Three

0

2

Four and above

4

9

44

76

Three

TOTAL
6.

Other children or family members
in college

TOTAL
7.

Academic status at time of
entry to University

Special

1

0

Regular

43

76

44

76

TOTAL
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Items

Frequency
Attritors
Persisters
8.

Academic status at time of
withdrawal

Probation

7

0

Suspension

1

0

Dismissal for academic reasons

1

0

Other (Good Academic Standing)

35

76

44

76

TOTAL
9.

Grade point average at time of
entry (from high school)

Below 1.9
2.0 and above
TOTAL
10.

9

5

35

71

44

76

Grade point average at time of
withdrawal

Below 1.9

16

0

2.0 and above

28

76

44

76

TOTAL
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Frequency
Attritors
Persisters
11.

High schools

Kennedy
Washington

9

19

12

21

Vocational-Technical

1

2

Private high schools

4

14

Trust Territories

5

9

Stateside

9

6

Others (Foreign Nations)

4

5

44

76

TOTAL

Statements by Attritors Which Best Describe
Their Present Status About College

Statements

I do not plan to return to college

Frequency

4

I plan to return to the University of Guam

21

I am undecided about my future college p’ans

12

I plan to enroll at another college
TOTAL

7
44
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Attritors' Reasons for Withdrawing
From the University of Guam

Reasons

Frequency
Very
Minimally
Not
Important Important Important Important

The inadequacy of student
services such as counseling
and career planning

19

Insufficiency of the University
curriculum to accommodate me

14

6

12

12

9

6

17

12

Couldn't find a job to cover
college expenses

16

9

6

13

Couldn't decide upon a career
related to my college study

10

7

13

14

Disappointment with having too
little contact with faculty

12

5

12

15

7

7

15

15

13

6

10

15

7

9

11

17

Challenge of course work

Degree of restrictiveness of
University rules
Too much freedom at the
University

11

5

9

Inability to maintain the grade
point average I thought I should

Goals, values and interests
highlighted at the University
didn't fit me

4

10

13

17

Couldn't find what I wanted
at the University

8

15

3

18

Couldn't meet college cost

10

7

7

20

6

5

13

20

My marital status
I was uncomfortable at the
University

4

7

13

20

Couldn't decide on a major

9

2

13

20
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Reasons

Frequency
Very
Minimally
Not
Important Important Important Important

Couldn't find a job to help
meet personal expenses

6

12

6

20

Extracurricular activities

4

9

10

21

Difficulty in developing
proper study habits

6

9

7

22

Couldn't find a group to
become a part of

1

4

17

22

I never intended to complete
college at the University of
6

4

12

22

Home environment prevented
me from studying

5

5

11

23

My high school did not prepare
me to do college work

7

4

10

23

Couldn't see the value of a
college education

8

3

10

23

Fed up with attitude of
campus social groups

4

1

13

26

Transportation to and from
the University

1

8

10

25

I never planned from the
beginning to complete college

4

5

9

26

Somebody's influence upon me to
come to the University of Guam

3

1

13

27

Disappointment with the opposite
0

4

9

31

The number of religious
activities on campus

0

6

7

31

University employees relationship
with me

4

3

3

34
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Reasons and/or Considerations Given
For Persisting in College

Considerations

Frequency
Very
Minimally
Not
Important Important Important Important

Freedom at the University

22

12

33

9

Transportation to and from
the University

21

8

27

20

Adequacy of student services
such as counseling and career
planning

21

21

23

11

Degree of contact with faculty

18

46

6

6

Somebody's influence upon me to
come to the University of Guam

14

14

25

23

Relationship with the opposite
13

21

17

25

Finding membership in a group

11

17

33

15

Extracurricular activities

12

12

34

18

University employees relationship
with me
12

18

34

12

Degree of restrictiveness of
University rules

27

29

14

6

The number of religious
activities on campus

3

0

17

56

Attitude of campus social groups

5

23

30

18

Grade point average

57

5

9

5

Degree of my intent to complete
my university education at the
University of Guam

54

18

2

2

ability to find what 1 want
in the University

51

25

0

0

My plans from the beginning
to complete college

48

25

3

0
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Considerations

Frequency
Very
Minimally
Not
Important Important Important Important

Decision concerning a major

47

26

3

0

My understanding on the value
of a college education

43

27

3

3

Goals, values and interests
highlighted at the University

38

23

15

0

Ability to develop proper
study habits

36

27

8

5

Ability to decide upon a career
related to my college study

36

0

36

4

The sufficiency of the University
curriculum to accommodate me
34

24

18

0

Challenge of course work

31

29

9

7

Home environment for studying

31

29

9

7

My high school preparation
for college-level study

32

24

11

9

% ability to find a job to help
me meet personal expenses

29

29

18

0

Overall comfort at the
University

21

8

27

20

My marital status

26

10

17

23

Ability to meet college cost

25

15

25

11

A job to cover college cost

23

23

11

19
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